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FOREWORD

 This book is built on Giroux’s work, which we have collected and collated, and it covers the 

period from 1979 to 2005. Over this time, Giroux’s thinking and writing show a remarkable 

evolution. 

 The following section of the book is the material for Reading Giroux. This section of the book 

lays the foundation for our work in education and culture that will be shared in Teaching 

Giroux
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INTRODUCTION
In many instances, Giroux is able to show that he can cut through the 

logic and unmask the ideology of new right and neo-liberal democratic

claims: “Within the discourse of neo-liberalism, democracy becomes

synonymous with free markets while issues of equality, social justice,

and freedom are stripped of any substantive meaning” (2004, p. xviii). We   

are reminded by Henry Giroux and Susan Giroux of the need to balance 

this reality by advocating a “rationale for the important and necessary use 

of the democratic imperative to expand individual and collective capacities 

to self govern”(2004, p.38).
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INTRODUCTION

 We believe that Giroux’s writings, along with the work of other notable educational and social 

theorists, have had a tremendous influence on everyday thought and action.

 The editors of Pedagogy and the Politics of Hope rightly claim that Giroux’s work is 

prodigious and multidimensional. However, these editors do manage to put Giroux’s work in 

quite a neat shell when they claim that his struggle for a radical democracy, “involves the 

effort to expand the possibility for social justice, freedom, and egalitarian social relations in 

the educational, economic, political, and cultural domains that locate men, women, and 

children in everyday life” (p. ix). 
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INTRODUCTION

 As Peter McLaren acknowledges, in the forward for Teachers as Intellectuals, it is difficult to 

do justice to the scope and critical depth of Henry Giroux’s work. 

 As we probe Giroux’s notion of teachers as transformative intellectuals, we realize that he 

means that they “understand the nature of their own self-formation, and have a future, see the 

importance of education as a public discourse, and have some sense of mission in providing 

students which they need to become critical citizens” (1993b, p. 15).
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INTRODUCTION

 In other words, Giroux asks, how do we get to be the people we are? Such questions make any 

examination of the transmission of curriculum seem facile. Giroux is digging deep now. He no 

longer is willing to ask the easy questions. Part of his emerging answer is that power can be 

seen “as a concrete set of practices that produces social forms through which distinct 

experiences and subjectivities are shaped” (1997a, p. xi). Giroux has proven himself to be the 

explorer as opposed to the mere navigator. 
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READING THE IMMEDIATE

CHAPTER ONE

 Education

 Schooling

 Students

 Teachers

 Language

 Voice

 Chapter One in a Nutshell
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 Building on the work of Cornelius Castoriadis and Raymond Williams, Giroux argues that, 

"Education, in the broadest sense, is a principal feature of politics because it provides the 

capacities, knowledge, skills, and social relations through which individuals recognize 

themselves as social and political agents" (Giroux, 2004, p. 115). 

EDUCATION
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 Giroux & Aronowitz encourage educators to ask, what is “the nature of education and what it 

means as a process of social and, hence, self-formation” (1993, p.126). According to Giroux 

and Aronowitz, this means that educators need to involve themselves with social movements 

and groups that work in oppositional public spheres outside of schools, around broader 

educational issues. Giroux and Aronowitz use the term schooling to mean that which takes 

place within institutions that are directly or indirectly related to the state through funding or 

regulation. Education, on the other hand, is much more broadly defined, and is not limited to 

established institutions but can take place at many other sites. It is important to Giroux and 

Aronowitz that we begin to destroy the myth that education and schooling are the same thing 

and that “expertise and academic credentials are distinguishing marks of the intellectual; and, 

equally important, such educational work could also promote critical analyses of schooling 

itself and its relations to other institutions included in the state public sphere”(p.129).

EDUCATION
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 In an ideal fashion, at least from a critical perspective, Giroux and Aronowitz view 

education as representing “a collectively produced set of experiences organized around 

issues and concerns that allow for a critical understanding of everyday oppression as 

well as the dynamics involved in constructing alternative political cultures” (1993, p. 

127). Ideally, such forms of learning and action would be directed toward the 

elimination of class, social, and gender oppression. Such intellectual development and 

growth, with its focus on the political, functions “to create organic intellectuals and to 

develop a notion of active citizenry based on self-dedication of a group of learning and 

social interaction that have a fundamental connection to the idea of human emancipation 

(p. 127). 

EDUCATION
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 Giroux believes that there are authentic opportunities, in varied public spheres, to help develop 

collective power and in turn such power can be used in the development of alternative cultures. The 

alternative cultures, then, can get lived out in new forms of social relations and practices. We usually 

do not talk about education in this way. However, when we peel back the what-are-we doing- today 

layers of education, we are really talking about producing meaning and cultures. Education, in the 

way we are talking about it here, becomes a vehicle for social mobility for those who are “privileged 

to have the resource and power to make their choices matter—and a form of social constraint for 

those who lack such resources and for whom choice and accountability reflect a legacy of broken 

promises and bad faith" (Giroux, 2003b, pp. 80, 81). In the introduction for Critical Pedagogy, the 

State, and Cultural Struggle, Giroux and McLaren spell out their view of public education in North 

America. They claim that the debate is fundamentally about the relevance of democracy, social 

criticism, and the meaning of our future lives. Giroux and McLaren believe that we have “failed to 

recognize the general relevance of education as a public service and the importance of deliberately 

translating educational theory into a community related discourse capable of reaching into and 

animating public culture and life”(1989, p. xiii). 

EDUCATION

16

Table of 
Contents



Geroux’s observation of education

Table of 
Contents



 Giroux and McLaren are blunt in their claim that conservatives wish to rewrite the past from 

the perspective of the privileged and the powerful. We can readily see this in so many of the 

writings that represent, and are often funded by, the conservative wing in our democracy. These 

writings often disdain the democratic possibilities of pluralism, as well as the forms of 

pedagogy that critically engage issues central to developing an informed democratic public. 

Giroux and McLaren go on to state that there is little talk about the ethical and political 

demands of democratic culture and public responsibility. They believe we need to create a 

language of possibility. They further believe that such a language, coupled with a proactive 

political imagination, will resuscitate the goals of self-determination and social transformation. 

This is a hope far beyond propping up the status quo. The debate over education must not be 

about profit and elitism but about a wider struggle for democracy. 

EDUCATION
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 In an earlier writing, Giroux drew on a classical definition of citizenship education to claim 

that “a model of rationality can be recognized that is explicitly political, normative, and 

visionary. Within this model, education was seen as intrinsically political, designed to educate 

the citizen for intelligent and active participation in the civic community” (1983b, p. 321). 

EDUCATION

 In a more recent writing, Channel Surfing (1997b), Giroux strongly asserts that in today’s world, 

citizenship has been replaced by an agenda that puts focus on creating consuming subjects. He 

goes on to state that we now operate with a very restricted notion of citizenship. In fact, this 

restricted notion is closely linked with a narrow definition of education where great emphasis is 

placed on creating a type of hyper-individualism, which has very little to do with any collective 

good. In a most telling statement, Giroux says that educators need to allow students to voice their 

concerns. He goes on to claim that it is also crucial that we provide “the conditions-institutional, 

economic, spiritual, and cultural-that will allow them to reconceptualize themselves as citizens 

and develop a sense of what it means to fight for important social and political issues that affect 

their lives, bodies, and society” (1997b, p. 31). 
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 Giroux views schools as a resource for the larger community, and as strategic sites for 

addressing social problems. In schools and universities students can be helped to exercise their 

rights and responsibilities as critical citizens. Schools and universities are much more than 

information mills. In our understanding of education schooling, and pedagogy it is essential “to 

analyze how human experiences are produced, contested, and legitimated within the dynamics 

of everyday classroom life” (1997b, p. 141). Schools need to be seen as places where the 

dominant culture attempts to produce knowledge and subjectivities consistent with its own 

interest. Schools are historical and cultural institutions that are locked to some ideological and 

political interests. 

SCHOOLING
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 Of course, there are always individuals and groups within a community that will question the 

practiced ideological and policed interests. Giroux stresses that schools should not be seen merely as 

mirror images of the dominant society. Yet there is real tension between what is and what could be. 

Giroux argues that schools are agencies of moral and political regulation, and that out of such 

knowledge, meaning and values are produced. The familiar refrain we hear is that schools do not 

serve the public interest. Giroux is quick to point out that many conservatives believe “schools have 

strayed too far from the logic of capital, and because of this, are now held responsible for the 

economic recession of the 1970s, for the loss of foreign markets to international competitors, and for 

the shortage of trained workers for an increasingly complex technological economy” (2005b, p. 

113). Giroux and Aronowitz argue for a public philosophy that takes as “its starting point not the 

particularities of individual interests or forms of achievement, but the relationship of schools to the 

demands of active forms of community life” (1993, p. 218). 

SCHOOLING
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 The aim here is to produce forms of knowledge, pedagogy, evaluation, and research 

that promote critical literacy and civic courage. For Giroux and Aronowitz, schools 

need to be transformed into sites of learning, social interaction, and human 

emancipation. 

SCHOOLING
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 In relation to school and state, Giroux and Aronowitz are concerned with how the state 

exercises “control over schools in terms of its economic, ideological, and repressive 

functions? How does the school function not only to further the interests of the state and 

the dominant classes but also to contradict and resist the logic of capital?” (1993, p. 87). 

SCHOOLING
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 It seems to us that these are two salient questions that are able to cross the boundaries 

of place and time. There is little doubt that the state intervenes in schools in ways that 

influence the curriculum and socialization. The state has a tremendous apparatus at 

its disposal. The state, through its departments of education, has the means to 

promulgate its ideology and content, and to propose educational practices. In plain 

language, the state has the means to package pedagogical material and put it on 

teachers’ desks. The logic of the process then dictates that teachers and school 

administrators spend their energy on adapting and implementing the new regulations 

and curricula.

SCHOOLING
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 As far as Giroux and Aronowitz are concerned, schools cannot be treated as black 

boxes that are the objects of domination and hegemonic control. These theorists 

believe that “there has been an overemphasis on how structural determinants promote 

economic and cultural inequality, and an under emphasis on how agency 

accommodates, mediates, and resists the logic of capital and its dominating social 

practices” (1993, p. 91). Giroux and Aronowitz believe that schools can be better 

understood by using notions from political science and sociology. 

SCHOOLING
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 For them, the theoretical terrains of functionalism and mainstream educational 

psychology simply do not explain why schools work as they do. “The notion of 

resistance points to the need to understand more thoroughly the complex ways in 

which people mediate and respond to the connection between their own experiences 

and structures of domination and constraint” (p. 99). For Giroux and Aronowitz, the 

pedagogical value of resistance lies in the connection that it makes between structure 

and human agency. Schools are instructional sites but they are also sites of struggle 

and contestation. 

SCHOOLING
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 Without the possibility of struggle and contestation, there can be no hope! It is our 

belief that much of the pedagogical struggle and contestation we read and teach about 

can be done in quiet ways. Transformative leaders and self-liberated teachers can 

change schools over time. As educators we can give ourselves the power to shift the 

given curriculum beyond transmission by using it as a base to interrogate local 

circumstances. This power can be used to nudge students on to critical thought and 

action. Schools can be seen as places where teachers and students give meaning to 

their lives through the complex historical, cultural, and political forms they embody 

and produce. It follows that as educators we help our students, and the teachers we 

work with, uncover their complex histories, interests, and experiences. This must be 

done to counter what Giroux has called “a spurious appeal to objectivity, science, 

truth, universality, and the suppression of difference” (1989, p. 147).

SCHOOLING
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 Giroux believes that the traditional language about schooling is anchored in a rather 

mechanical and limited worldview. He says that it is a worldview borrowed primarily 

from “the discourse of behaviorist learning psychology, which focuses on the best 

way to learn a given body of knowledge, and from the logic of scientific 

management, as reflected in the back-to-basics movement, competency testing, and 

systems management schemes” (1988, p. 2). He claims that this view of schooling is 

most crippling in that it limits a serious examination of ideology and language. 

Giroux sees the need to analyze traditional views of schooling, while offering new 

possibilities for both thinking about and experiencing schooling.

SCHOOLING
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 Giroux writes that there is a serious bid, by the forces of the new right, “to 

replace the practice of substantive democracy with a democracy of images. 

At the same time, the discourse of responsible citizenship is subordinated to 

the marketplace imperatives of choice, consumption, and standardization”

(1993a, p. 36). 

SCHOOLING
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The new right forces bid
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 However, schools serve such powerful interests in our society that it is 

often convenient to ignore these disparities and hope they will go away. 

And if they do not go away, we can always blame the disparate students. 

Giroux warns us that we cannot ignore this reality. “Educational reform 

warrants more than appeals to glitzy technology and the commercialization 

of curricula; it needs a public discourse that makes an ethical, financial, and 

political investment in creating schools that educate all students to govern 

rather than be governed” (1994, p. 57).

SCHOOLING
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 Over time Giroux has been interested in developing a critical theory of schooling. 

First of all, he saw the need to protest against the ideological and social practices that 

further the mechanisms of power and domination in everyday life. Giroux believed 

that such a protest should move beyond “moral outrage and providing a critical 

account of how, within the immediate and wider dimensions of everyday life, 

individuals are constituted as human agents within different moral and ethical 

discourses and experiences” (2005b, p. 39).

SCHOOLING
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Geroux’s critical theory  of schooling
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 For Giroux a second important element of developing a critical theory of schooling 

had to do with developing a vision of the future. This vision, he believed, needs to be 

rooted in the construction of sensibilities and social relations that lead to improving 

human life within the framework of community. Giroux always claimed that schools 

must be seen in their historical and relational contexts. For him “schooling is about 

the regulation of time, space, textuality, experience, knowledge, and power amid 

conflicting interests and histories.” (1988c, p. 159). That is why it is so important for 

educators to understand what Giroux referred to as an ideological and political crisis 

surrounding the purposes of public schooling. 

SCHOOLING
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 One of the fundamental shifts for Giroux, over time, was to widen his critical lens 

from schooling as a reformative site. He came to realize that the struggle over 

education couldn’t be limited to schools alone. He admits that while arguing that

schools of education and public schooling were capable of becoming agencies of 

larger social reform, he “vastly underestimated both the structural and ideological 

constraints under which teachers labor as well as the hold that the prevailing 

conservatism has in shaping the curriculum and vision of most schools of education 

in the United States” (1993b, p. 1). 

SCHOOLING
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 For Giroux one of the fundamental mistakes being made by modern educators is a 

refusal to link public schooling to critical democracy. “At stake here is the refusal to 

grant public schooling a significant role in the ongoing process of educating people to 

be active and critical citizens capable of fighting for and reconstructing democratic 

public life” (2005a, p. 137). Giroux fully realized that we couldn’t talk about 

schooling and ignore the political, economic, and social realities that shape schools.

SCHOOLING
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 Henry Giroux is very concerned about youth. For him we are not just talking about a 

disenfranchised group in society, but he is worried about the implications for 

democracy itself. In Public Time and Educated Hope, he reminds us that we have 

always seen youth as embodying our hopes, dreams, and futures. Now, as we 

critically analyze that claim, we see more and more that in fact the voices, needs, and 

expectations of youth are absent from the discourse that surrounds them. 

STUDENTS
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 They have truly become “the other”. We say of our students at high school graduations and 

university convocations that “they are our future”, yet we direct, organize, and manage them. 

If we do “take them into consideration”, it is often only as part of our own professional or 

institutional mandate. We often see this as we reformulate or develop public school or 

university curriculum. Students’ voices are often quite literally dismissed.

STUDENTS
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 It is in such a climate that Henry Giroux sees an “impoverished sense of politics and 

public life, [where] the public school is gradually being transformed into a training 

ground for ‘the corporate workforce’ ” (2003a, p. 5).

STUDENTS
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 We need to be wary when we are told that we are graduating “good people”; it often 

means we are graduating useful people. In Giroux's terms we need to retain at least 

part of secondary education as “an important site for investing public life with 

substance and vibrancy”(p. 7). In time Henry Giroux came to the conclusion that 

students must be offered the opportunity to engage the multiple references that 

“constitute different cultural codes, experiences, and languages. This means 

educating students to both read those codes historically and critically while 

simultaneously learning the limits of such codes, including the ones they use to 

construct their own narratives and histories” (2005a, p.108). This challenge goes far 

beyond the transmission of the informational content that fills many classroom days. 

STUDENTS
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Good people or useful people?
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Students’ Democratic Preparation 
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 Students need to begin by respecting their own cultures. This means that their 

cultures need to be affirmed, if they are to be the building blocks of learning. If we 

can begin by sharing our students’ beliefs, values, and experiences we can then 

encourage them to bring the wider world into their frames of reference. Then they can 

cross borders. 

STUDENTS
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 We sometimes act as if we can inject knowledge, critical thinking, and transformative 

consciousness into students. It is much better for us to follow Kathleen Weiler’s 

suggestion and encourage students “to explore and analyze the forces upon their 

lives” (1993b, p. 222). Giroux contends that it is a poor pedagogy where “student’s 

voice is reduced to the immediacy of its performance, existing as something to be 

measured, administered, registered, and controlled” (1997, p. 124). 

STUDENTS
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 As experienced teachers, we realize that it is very difficult to teach if we are 

preoccupied with classroom management. Yet classrooms have to be “managed” as a 

basic requirement for teaching and learning. We have to somehow draw students into 

the endeavor of pedagogy. This means, in part, sharing the learning with them. As 

long as we insist on operating as “the ones who know”, we are doomed to a lonely 

place standing in front of our students. If we are to go beyond the borders of our own 

knowing, then we must become learners. 

STUDENTS
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 In his earlier writings, Giroux put forward a salient point by stating that “Students 

bring different histories to school; these histories are embedded in class, gender, and 

race interests that share their needs and behavior, often in ways they don’t understand 

or that work against their own interests” (1983, p.149). It is crucial for all students to 

be able to critically examine their own values, beliefs, and experiences in the face of 

other values, beliefs, and experiences.

STUDENTS
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 Giroux cuts to the quick when he states “students as well as teachers are intellectuals 

and need to see themselves as informed political agents” (1991, p. 118). Part two of 

this book indicates, in some fashion, how we encourage students to realize their own 

agency. Students need “to draw upon their own experiences and cultural resources 

and that also enables them to play a self-consciously active role as producers of 

knowledge within the teaching and learning process” (Giroux & McLaren,1989, p. 

148). In schools, students need to get the knowledge and skills that allow them to 

interrogate the texts, institutions, and social structures around them in a way that 

helps them produce authentic knowledge.

STUDENTS
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 Giroux writes that there must be “a recognition that the category of youth is 

constituted across diverse languages and cultural representations as well as racial and 

class based experiences” (1997b, p. 4). Once again we are reminded, “how we 

understand and come to know ourselves and others cannot be separated from how we 

are represented and imagine ourselves” (p. 14). 

STUDENTS
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 According to Henry Giroux teachers and professors need to work with a language of 

possibility and develop a curriculum that draws on, and affirms, the cultural resources 

which students bring to schools and universities. In addition, he says, that teachers 

and professors need to be able to critically examine the values, beliefs, and mind-sets, 

and agenda's we bring to class. In this way we have a more hopeful opportunity to 

help develop a sense of identity, community, and possibility. 

TEACHERS
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 He realized early on in his academic life that teachers needed to critically examine 

the work they do. In part, this means that teachers need to “develop pedagogical 

theories and methods that link self-reflection and understanding with a commitment 

to change the nature of the larger society” (1981, p. 58). In many ways much of 

Henry Giroux’s work has been dedicated to helping teachers live out their potential as 

an emancipatory force. Part of his suggestion is that teachers stop seeing themselves 

as “impartial facilitators who operate in a value-free and ideologically 

uncontaminated classroom setting” (p. 80). 

TEACHERS
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 The work of teachers is not neutral. In particular Giroux has been interested in how 

teachers interact with the knowledge they use. Part of our task, as educators, is to 

help “strip away the unexamined reality that hides behind the objectivism and 

fetishism of ‘facts’ in positive pedagogy” (1997, p. 24). When we treat knowledge as 

social constructs, then we will be free to deal with such knowledge as less than 

privileged and less than sacred. 

TEACHERS
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 Part of Giroux’s agenda is to see teaching as a form of cultural politics that needs to 

be understood as a set of practices that produces social forms through which different 

types of knowledge, sets of experience, and subjectivities are constructed. Giroux 

believes that “transformative intellectuals need to understand how subjectivities are 

produced and regulated through historically produced social forms and how these 

forms carry and embody particular interests” (1988, p. xxxv). 

TEACHERS
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 On top of realizing how subjectivities are produced and regulated, Giroux stresses 

that we need to investigate how power works its way through certain forms of 

knowledge that privilege selected truths and life views. In relation to this, Giroux 

encourages teachers to place teaching in the realm of cultural work. 

TEACHERS
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 He reminds us that we work with our students in teaching and learning sites that have 

been developed within specific modes of “textual, verbal, and visual practices which 

we hope will provoke particular forms of communication, comprehension, and 

interest. How we fashion this engagement, within what value-based projects and with 

what corresponding strategies and questions, defines much of our pedagogical 

practice” (1994, p. 93).

TEACHERS
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 The true significance of teaching can be better realized when we get some glimpse of 

the power we have to construct and manipulate ways of knowing, forms of 

knowledge, values, social practices, and belief systems. It can be questioned if any 

other professional has such power. In the final analysis the power of teachers is lived 

out more by confronting how we understand how society is shaped than by acute 

refinements of method, content, and resources. 

TEACHERS
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 Giroux is quite succinct in claiming that we need to guard against the separation of 

“conception from execution; the standardization of school knowledge in the interest 

of managing and controlling it; and the devaluation of critical, intellectual work on 

the part of teachers and students for the primacy of practical considerations” (1988, p. 

123). 

TEACHERS
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 Giroux is also quite astute in calling for teachers to be transformative intellectuals because these 

terms are filled with salient messages. By this he means that teachers understand the nature of 

their own self-formation; see the importance of education as a public discourse; and have a sense 

of mission in providing students what they need to become critical citizens. Too often teaching is 

thought of in technical terms. In fact, much of the rhetoric on educational reform is based on the 

simplistic logic of improved teacher training and improved methodologies. Teaching is a process 

that demands the integration of thinking and practice. 

 This view is quite in keeping with the work done by Schon (1983, 1987) and others in relation to 

the reflective practitioner. Much of the content offered teachers is pre-packaged in a way that 

separates curriculum development and implementation. Teachers are treated as if their sole 

purpose is to deliver the curriculum conceived, planned, and designed by some central agency.

TEACHERS
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 If we are to follow on Giroux’s thinking we need to help each other “develop a discourse that 

unites the language of critique with the language of possibility, so that social educators 

recognize that they can make changes” (1998, p. 128). If we are to do this, we have to speak 

out against economic, political, and social injustices both within and outside of schools. In 

addition to this, we must work to create the conditions that give students the opportunity to 

become active citizens. 
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 Giroux and Aronowitz, writing in Education Still Under Siege, claim that teachers need to be 

public and transformative intellectuals: “That is, intellectuals who are part of a specific class, 

group, or movement and who serve to give it coherence and an awareness of its own function 

in the economic, social, and political fields” (1993, p. 155). In this scenario, teachers need to 

be aware that they are dancing between the dominant culture and everyday life and that their 

role is political. Teachers, as transformative intellectuals, not only need to check the social 

terrain where they work, but they also need to examine their own histories. 
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 In the final analysis, teachers need to operate with the language and perspective of hope. 

 This is very much at odds with the view that schools are merely zones of management. 

 Part of the process of operating with a language and perspective of hope, is locked to a practice 

of teachers producing and adapting curricula materials suited to the cultural and social contexts 

in which they teach. Teachers are continually expected to deliver a curricula developed by 

someone else, for someone else’s students.
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 Giroux and Aronowitz claim that viewing teachers as intellectuals is locked to the rather 

general notion that all human activity involves some form of thinking. “We dignify the 

human capacity for integrating thinking and practice, and in doing so we highlight the care of 

what it means to view teachers as reflective practitioners” (1993, p. 40). 

TEACHERS

79

Table of 
Contents



 Giroux and Aronowitz stress that with this view of teacher as intellectual comes a matching 

responsibility. The role of intellectual is much more than a mantel placed on teachers by 

some academic or education functionary. It is in fact a responsibility; for some, a burden. The 

role of intellectual for teachers means that they must “take responsible roles in shaping the 

purposes and conditions of schooling”. They go on to stress that such a task “is impossible 

within a division of labor where teachers have little influence over the ideological and 

economic conditions of work” (p. 40). 
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 Giroux reminds us that one of the most important elements at work in the construction of 

experience and subjectivity is language. Because language is intimately related to power, it 

“functions to both position and constitute the way that teachers and students define, mediate, 

and understand their relations to each other, school knowledge, the institutions of schooling, 

and the larger society” (Giroux & McLaren, 1989, p. 143). 
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 Giroux believes that it is essential to provide a language of possibility. By this he means a 

language that helps us pedagogically and politically “to provide the conditions for rethinking a 

new type of social agent, one that could individually and collectively imagine a global society 

that combines freedom and social justice modeled after the imperatives of a radical and 

inclusive democracy" (2003b, p. 58).
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 As in other theoretical spheres, Giroux has salient thoughts on the importance and place of 

language in our society. “The notion of language is evaluated according to whether it is simple 

or complex, clear or vague, concrete or abstract. However, this analysis falls prey to a 

theoretical error; it reduces language to a technical issue, i.e., the issue of clarity” (1988, p. 2).
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 Giroux believes that when we place emphasis on the issue of clarity in working with language, 

we often downplay questions about values and interests. While the traditional conventions of 

communication call for speaking and writing in a language that is clear and unambiguous, 

Giroux is adamant in claiming that new ideas often require new terms. It follows that new terms 

follow on new ideas. We realize that calling particular language forms ambiguous, obtuse, or 

jargon is often an attack on the content or the author. Attacking the language is often enough to 

disallow the argument. As Giroux warns, we have to be careful that the call for clarity does not 

suppress difference. He argues for “a theory of language that not only recognizes the 

importance of complexity and difference but also provides the conditions for educators to cross 

borders, where disparate linguistic, theoretical, and political realities meet” (1993a, p. 157).
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 Giroux claims that language should be studied not only as a technical and expressive device, 

but as an active agent in “the production, organization, and circulation of texts and institutional 

powers” (1998, p. 239). In other words, language needs to be seen as a formative as well as an 

expressive force. Giroux sees the debate over language to be a crucial one, and he reasons that 

educators need to deal with the issue of language as a matter of politics. This is where a 

connection between language and power needs to be made. 
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 “Language is situated in an ongoing struggle over issues of inclusion and exclusion, meaning 

and interpretation, and such issues are inextricably related to questions of ‘power, history, and 

self identity’” (1993a, p. 161). Giroux also wrote how “language is inseparable from lived 

experience and from how people create a distinctive voice” (1989, p. 116). In the same text, he 

goes on to claim that language is strongly connected to the struggle among different groups 

over “what will count as meaningful and whose cultural capital will prevail in legitimating 

particular ways of life” (p. 116). 
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 One of the foundational claims made by Giroux is that school language is defined in technical 

terms or communicative value. By seeing language in these ways it is “abstracted from its 

political and ideological usage” (1997a, p. 131).
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 Language, along with all its uses, needs to help students affirm, validate, and critically engage 

their own experiences and cultures. Educators, if we see ourselves as public intellectuals can 

“teach students what might be called a language of social criticism and responsibility; a 

language that refuses to treat knowledge as something to be consumed passively, taken up 

merely to be tested, or legitimated outside of an engaged normative discourse" (Giroux,

 2000, p. 35). 
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 Giroux’s thinking about language is heavily indebted to the work of Mikhail Bakhtin and Paulo 

Freire. Giroux sees Bakhtin’s work as important in that he, Bakhtin, “ … views language use as 

an eminently social and political act linked to the ways individuals define meaning and author 

their relations to the world through an ongoing dialogue with others” (1997a, p. 132). Freire, 

according to Giroux, “offers the possibility for organizing pedagogical experiences within 

social forms and practices that ‘speak’ to developing more critical and dialogical modes of 

learning and struggle” (132). 
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 In a powerful chapter called “Rethinking the Boundaries of Educational Discourse”, Giroux 

probes the various facets of language as it applies to our daily work as educators. He is most 

helpful when he encourages teachers, as part of their use of a language of possibility, to “create 

knowledge/power relations in which multiple narratives and social practices are constructed 

around a politics and pedagogy of difference that offers students the opportunity to read the 

world differently, resist the abuse of power and privilege, and envision alternative democratic 

communities” (1997a, p. 220). 
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 Part of our overt agenda in this book has been to explore, in an active way, the concept and 

practice of voice. In this part of the book we allow, as much as possible, Henry Giroux’s voice 

to be heard. In part two we allow the voices of our students, colleagues, and fellow cultural 

workers to be heard. We now more fully realize that voice is not something that we, as 

educators, can give to students. It is something to be engaged and critically understood. Voice is 

not unproblematic, yet it is central to any sense of agency. 
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 If our students can produce " local theories" about what they do at these sites, they might 

empower themselves and then speak with more confidence about such crucial issues as 

substantive democracy, citizenship, race, youth, media, and other concerns. As we will spell out 

in the Teaching Giroux part of this book, we try to create sites in which students can practice 

articulating their voices in order to empower themselves. In this process we try to critically 

understand the context and complexity of various voices. In writing this book we are claiming 

that integrating Giroux's writings into pedagogical practices gives us a place to engage the 

voices of students, as well as our own.
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 It is helpful for professors and teachers to realize that they can collaborate with their students to 

transform, where necessary, aspects of lived experiences. This cannot be done in a vacuum. We 

see transformation working in an analogous fashion to hegemony. Transformation, which 

should be allowed to seep through our institutions and relationships, usually comes in small 

doses and usually happens over time. Transformation often happens through cultural 

production. We will examine this possibility in a section called Cultural Production, in the last 

part of this text.
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 As educators, we sometimes confuse loud for voice. Authentic student voices have little to do 

with decibels. For many reasons we speak out of our lived experience. Therefore, if we are not 

free to speak out of our experiences, we might not have any voice. If individual experience is 

negated, is it possible that the individual is negated? Silenced? We believe that Giroux is 

encouraging us to use our various pedagogical projects to help students speak around these 

silences (1993b). With careful pedagogies we can help give voice to student experiences, and 

therefore to students. One of the concepts that we are interested in is the one of student 

authorship. Giroux addresses this possibility in Pedagogy and the Politics of Hope (1997a), 

when he incorporates student authorship into his classroom teaching. 
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 Giroux is very conscious not to distance students from their histories and lived 

experiences. His answer was to use what he called, "border writing” (p. 172). He 

linked the use of writing assignments to encouraging students to theorize their own 

experiences. This invitation is taken up in the Teaching Giroux part of the text. We 

believe that the stories and experiences of students can serve as the material for 

student authorship, and therefore voice.
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 Students can use their authorship to "reconstitute their relationship within the wider society" 

(Giroux, 1988c, p.153). Part of the struggle for voice, in pedagogy, is to help develop a 

language that can serve as a means to empower students to socially transform their lives. In 

this context, we are not limiting voice to speaking. Voice comes in many forms. For example, 

if students can develop a text for fiction, they might be able to produce a voice that speaks to 

their own reality. This transformation is accomplished over time by building layers of 

confidence and self-critique. 
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 In the safe space of fictional language, spoken or written, students can find their voices. As 

Giroux would caution us, we need to spend less time on the technical skills of voicing and 

more time on “a form of cultural production that more closely articulated the relationship 

between my political project as a progressive teacher and the underlying principles a 

practices that informed the organization and character of my class” (p. 171).
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 Giroux also reminds us that as teachers we need to examine our own voices as they "actively 

produce, sustain, and legitimate meaning and experience in classrooms" (2005b, p. 159). Part of 

our pedagogical agenda, as we maneuver between transmission and transformation, is to lay out 

the possibility for students to probe their own reality. It follows that we have to try and build on 

the cultural capital of students. We need to help students realize the authentic value of their 

different lifestyles, ethnic origins, and belief systems. All of these differences can help make up 

the mosaic of a critical pedagogy.
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 All of these differences can help make up the mosaic of a critical pedagogy. Giroux sees this 

mosaic as the place where knowledge, language, and power intersect. This intersection can be a 

site where moral, cultural, and social practices are produced. Can we expect less from our 

pedagogical work? 
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 An agenda that authentically calls for student voices demands a classroom setting that allows 

for sharing and dialogue. In particular, students need to physically face each other. The physical 

form of the classroom speaks to the quality of the process. Schools are not like old churches, 

where the very structure of the place demands silence. Expecting students to tell their stories, 

share their heritage, and voice their dreams to the backs of fellow students' heads is patently 

ridiculous. It should be noted that we are quite aware of teacher concerns for classroom 

management. In another place we have written about the “Reflective Internship and the Phobia 

of Classroom Management” (Singh, Doyle, Rose, Kennedy, 1997).
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 Another significant factor in critical pedagogy is the teacher's voice. We believe, at the risk of 

overstatement, that the authentic voice of the teacher and professor is the single greatest tool in 

developing a critical pedagogy. The teacher, or the professor, is a gatekeeper between the 

dominant culture of the school or university and the individual student. We need to learn to use 

the language of a truly critical pedagogy to free rather than to confuse. This language and these 

skills can also serve as gate openers. We can use students’ own stories, their own voices, to 

foster a critical pedagogy for their students.
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 Giroux believes, as many of us do, that these are dark days for democracy. In the 

powerful Terror of Neo-liberalism, he claims "Within the discourse of neo-

liberalism, democracy becomes synonymous with free markets while issues of 

equality, social justice, and freedom are stripped of any substantive meaning and used 

to disparage those who suffer systemic deprivation and chronic punishment“ (2004, 

p. xviii). 
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 Giroux understands that in dealing with the reality of democracy it is important for teachers and 

students to approach the problems of adult life. “Such knowledge includes not only the basic 

skills students need to work and live in the wider society, but also knowledge about the social 

forms through which humans live, become conscious, and sustain themselves” (1997a, p. 108). 
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 This includes, according to Giroux, knowledge about power, racism, sexism, and class 

exploitation. In relation to this quest, schools and universities need to be viewed as democratic 

spheres. In such spheres the skills of democracy can be practiced, debated, and analyzed. 

Taking up the battle for democracy on another front, Giroux insists that universities need to 

operate as democratic public spheres. "Fundamental to the rise of a vibrant democratic culture 

is the recognition that education must be treated as a public good and not merely as a site for 

commercial investment or for affirming a notion of the private good based exclusively on the 

fulfillment of individual needs" (2001, p. 33). 
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 A significant part of Giroux’s agenda is to help in the process of reconstructing democratic 

life. A major step towards this reconstruction is to help students “with the opportunity to 

develop the critical capacity to challenge and transform existing social and political forms, 

rather than simply adapt to them” (1997a, p. 218). 
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 Henry Giroux and Susan Giroux place great value on culture. "Culture is recognized as the 

social field where goods and social practices are not only produced, distributed, and consumed, 

both also invested with various meanings and ideologies that have widespread political effects" 

(Giroux & Giroux, 2004, p. 90). 
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 Giroux builds on the notion that culture is “a form of production, specifically, as the ways in 

which human beings make sense of their lives, feelings, beliefs, thoughts, and wider society”

(1997, p. 125). He fully realizes that culture plays its part in shaping identities, values, and 

histories. Giroux uses the term culture to signify the way a particular social group lives out 

and makes sense of its reality. This use of culture involves both practices and ideologies. 

Giroux fully realizes that there is a crucial link between culture and power. Given these 

factors, it follows that culture has to be an important ingredient in the mix of schooling and 

education. What is essential in reading this aspect of Giroux’s work is to appreciate that any 

given particular culture need to be viewed in its context. The content of culture must be seen 

as being produced in a given space, place, and time.
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 The traditional concept of culture, as Giroux articulated it in one of his earlier works, 

“contributed little to an understanding of how power functions in a society so far as to structure 

its various socio economic classes, institutions, and social practices” (1981, p 26). The 

traditional notion of culture is seen as separate from such significant concepts as class, power, 

and conflict. 
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 Giroux was never content to view culture in its naive sense. For him “culture is more than an 

expression of experiences forged within the social and economic spheres of a given society; it is 

the latter and more. It is a complex realm of antagonistic experiences mediated by power and 

struggle.” (1981, p. 27). For example, the proponents of cultural studies have been concerned 

with “culture as something that is unfinished, incomplete, and always in process. Knowledge 

and beliefs are not rendered legitimate or useful by virtue of their production within specific 

disciplines nor to the indebtedness to what is alleged to be western culture” (Giroux & 

Shannon, 1997, p. 238).
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 As we get a sense of how Giroux uses the concept of culture, we begin to see why he has been 

able to stretch the parameters of how we now view schooling and education. Writing in Popular 

Culture Schooling and Everyday Life Giroux and Simon claim that educators who do not 

acknowledge popular culture as a significant basis of knowledge “often devalue students by 

refusing to work with the knowledge that students actually have and so eliminate the possibility 

of developing a pedagogy that links school knowledge to the differing subject relations that 

help to constitute their everyday lives” (1989, p. 3). Giroux and Simon argue that when we 

ignore the cultural and social forms of youth, we run the risk of silencing and negating them. If 

we really want to understand how student identities, cultures, and experiences provide a basis 

for learning, we certainly need to understand the cultural worlds of students.
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 As part of this discussion on culture, Giroux and Simon claim that popular culture is organized 

around the investments of pleasure and fun; is located in everyday life; and is a major source of 

knowledge for authorizing their voices and experiences. As far as Giroux and Simon are 

concerned, we need to ask such significant questions as: What relationship is there between 

classroom work and students’ lives outside the class? Is it possible to incorporate aspects of 

students’ culture into schoolwork in a fashion that goes beyond merely confirming what they 

already know? Can we incorporate students’ culture without trivializing it?
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 Giroux and Aronowitz, writing in Education Still Under Siege, state that traditionally school 

culture has operates as an aspect of high culture. “The teacher’s job was to transmit this culture 

to students in the hope that it would offset those cultural forms reproduced on the terrains of 

popular culture and subordinate class experience” (1993, p. 230). The culture wars waged over 

the last decade bear this claim out. The debate over what should constitute school culture was 

never more vital than it is at the present time. This debate ranges from the strident demands for 

a return to classical western culture in our schools and universities to the calls for texts that 

reflect the varied ethnic, racial, and gender voices and images that pepper our society. 
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 In the view of Giroux and McLaren, “popular culture represents not only a contradictory terrain 

of struggle, but also a significant pedagogical site that raises important questions about the 

elements that organize the basis of student subjectivity and experience” (1989, p. 238). Behind 

this view is a notion of culture as a public sphere where the basic principles and practices of 

democracy are learned amid struggle, difference, and dialogue. Giroux reminds us in Channel 

Surfing, that “popular culture is contradictory; it is also responsible for unleashing a torrent of 

youthful creativity in the arts, public access radio, dance, video, film, underground journals, and 

computer bulletin boards” (1997b, p. 33). 
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 Giroux does a wonderful job of revealing and interrogating the contradictions of popular culture 

in his books Channel Surfing, Living Dangerously, Impure Acts, The Mouse That Roared, and 

Breaking into the Movies. Of course these themes are taken up elsewhere as well. These texts 

are researched and written in a fashion that allows us as educators to realize, in some small 

way, the crucial relevance of the movie we see, the text we read, and the advertisement we hear. 
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 We know that the movies, videos, texts, and the advertisements are far beyond entertainment. 

In fact we cannot contain these forms as entertainment. These cultural moments invite, form, 

and represent us: we produce them, yet they also work to construct and reconstruct us. Much 

like Giroux’s work helps construct and reconstruct us as educators.
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 While Giroux might have expanded his notion of the place of cultural capital, he has not pulled 

back from his belief that members of a given community “wage a constant battle for a portion 

of society’s cultural capital through curriculum and pedagogy” (1981, p. 3). Of course, Giroux 

now appreciates the fact that people are formed not only through curriculum and pedagogy but 

also through the multitude of cultural sites that dot our personal landscapes. 
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 Giroux and Aronowitz, writing in Education Still Under Siege, claim that “schools play a 

particularly important role in legitimating certain forms of knowledge, ways of speaking, and 

ways of relating to the world that capitalize on the type of familiarity and skills that only certain 

students have received from family background and class relations” (1993, p. 76). In a basic 

fashion, cultural capital can be seen as the legitimization of “certain forms of knowledge, 

language practices, values, modes of style, and so forth” (Giroux, 1988a, p. 5). 
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 In an earlier writing, Giroux had cautioned that we inherit from our families “sets of meanings, 

qualities of style, modes of thinking, and types of dispositions that are accorded a certain social 

value and status as a result of what the dominant class or classes label as most valued cultural 

capital” (1983, p. 88). 
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 In a more recent writing, Giroux makes use of the term cultural capital when he reminds us that 

“schooling often functions to affirm the Eurocentric, patriarchal histories, social identities, and 

cultural experiences of middle-class students while either marginalizing or erasing the voices,

experiences, and cultural memories of so-called minority students” (Giroux & Shannon, 1997, 

p. 233). 
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 The belief is that if students can speak out of their own experiences then they can have a more 

active voice. Too often many of our students are silenced. Not from any malice, but because as 

educators and teachers we affirm types of values, backgrounds, and experiences that are often 

alien to them. This is where the care of our students becomes a factor. Giroux and Aronowitz 

believe that this care demands, “acknowledging the language forms, style of presentation, 

dispositions, forms of reasoning, and cultural forms that give meaning to student experiences”

(1993, p. 151). This means linking the cultural capital of all students to the curriculum. 
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 There is little doubt that schools legitimize the dominant cultural capital through the selection 

of given beliefs and skills. Those students who best accept and replicate the dominant curricula 

are the ones most affirmed. They are the ones most successful. Other students are marginalized 

because of language styles, social practices, or cultural experiences that do not mirror the 

dominant cultural chic. 
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 There is little doubt that Henry Giroux has had tremendous effect on how we view education 

and schooling. This is true, in part, because he saw the need to extend the understanding of the 

many factors that influence education and schooling. He was aware of how technology, 

specifically the media of mass communication, played its part in forming identities, attitudes, 

and practices. For him the process of representation through popular culture became important. 

Now it seemed a logical step for Giroux to look to cultural studies as an umbrella space to help 

examine his expanding theoretical interests. As Kincheloe, McLaren and Steinberg write: 

“Using the interdisciplinary and transdisciplinary tools of cultural studies to translate theory 

into democratic practice, Giroux continues to expand the intellectual envelope in his search for 

new modes of academic enterprise” (Giroux, 1997, p. xiii). 

CULTURAL STUDIES

141

Table of 
Contents



Media of mass 
communication

Education and 
Schooling

New forms of 
identities, 

attitudes, and 
practices

142

Table of 
Contents



 Henry and Susan Giroux know that cultural studies helps us understand that "culture deploys 

power and is shaped and organized within diverse systems of representation, production, 

consumption, and distribution" (2004, p. 90). One of Henry Giroux's great contributions is in 

theorizing, "the regulatory and emancipatory relationship among culture, power, and politics as 

expressed through the dynamics of what we call public pedagogy" (p. 95).
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 However, Giroux believes that because cultural studies emerged outside the university, and 

therefore outside the canon of official knowledge, it is allowed to be political and oppositional. 

Giroux indicates that cultural studies has become “one of the few radically innovative fields to 

have traveled across multiple borders and spaces, loosely uniting a diverse group of 

intellectuals who challenge conventional understandings of the relationship among culture, 

power, and politics” (Giroux & Shannon, 1997, p. 231). Douglas Kellner, claims that "Giroux 

thus uses cultural studies to transform and enrich critical pedagogy and to provide new 

intellectual tools and practices to transform education" (Giroux, 2001, p. 142). 
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 As far as Giroux is concerned, cultural studies “represents an ensemble of diverse discourses, it is 

an important historical, political, and cultural formation that points to a number of issues that need 

to be addressed in pedagogical terms” (1997, p. 165). Giroux acknowledges the work that cultural 

critics have done to create critical discourses and forms of social criticism and to make the 

political visible. Rejecting the well-policed distinctions that pit form against content, 

professionalism against politics, and subjective experience against objective representations, 

many critical educators and cultural-studies theorists have endeavored in different ways to break 

down the rigid boundaries and binary oppositions between teaching and politics, ethics and power, 

high and low culture, margins and centers, and so on. (Giroux & Shannon, 1997, p. 6).
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 “In the most general sense, cultural studies signifies a massive shift away from Eurocentric 

master narratives, disciplinary knowledge, high culture, scientism, and other legacies informed 

by the diverse heritage of modernism” (Giroux & Shannon, 1997, p. 234). 
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 Giroux writes that cultural studies is “premised on the belief that the traditional distinctions that 

separate and frame established academic disciplines cannot account for the great diversity of 

cultural and social phenomena that has come to characterize an increasingly hybridized, post-

industrial world” (p. 235). Another claim that Giroux makes for cultural studies is that it argues 

strongly that the role of media culture is central to understanding how power, privilege, and 

social desire intersect to structure daily life. As in other arenas of his work, Giroux is willing to 

nudge cultural studies to further its commitment to political work as a means of social 

reconstruction and progressive change. Giroux also accepts the significance of media culture in 

structuring the daily life of a society. 
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 He believes that if we are to appreciate the value of cultural studies we must see the place of 

media culture in pedagogy. Following on this, Giroux would argue that educators go beyond 

transmitting fixed bodies of knowledge to critically examining “the problems of history, human 

agency, and the renewal of democratic public life” (Giroux, Larkshear McLaren, and Peters, 

Eds., 1996, p. 46). 
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 Cultural studies signified the refusal of a substantial fraction of a new generation of British and 

American intellectuals in the late 1950s and 1960s to observe the hierarchy between high 

culture and the culture of the popular classes. “The emergent discourses demanded the inclusion 

of women’s, Third Worlds, and African-American writing, or alternatively, they claimed the 

irrelevance of the established canon in literature, philosophy, and criticism” (Giroux & 

Aronowitz, 1993, p. 173). 
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 Giroux contrasts this new racism to the old racism. He maintains “the old racism developed 

within the historical legacy of colonialism and modern slavery and rested on a blatant 

ideological appeal to pseudo-biological and scientific theories of race to justify inequality, 

hierarchies, and exploitation as part of the universal order” (1994, p. 74). Standing opposite to 

this view was the notion that whiteness represents itself as a universal marker for being 

civilized. This ideology leaves a lot of room for exclusion. Within both the old and the new 

forms of racism, there is little space to address the ethical and political aspects of the racist 

reality. 
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 Giroux understands the significance of race in the whole question of class politics; "class is 

actually lived through race." (2000, p. 28). Race is a hot political topic and can be viewed from 

many angles. "Scripted denials of racism coupled with the spectacle of racial discourse and 

representations have become a common occurrence in American life" (2004, p. 70).
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 Giroux believes that we are witnessing the emergence of a new racism. In Disturbing 

Pleasures, he claims that the New Right has developed a powerful new strategy for abstracting 

cultural difference from the discourse of democracy and social justice. This is done in a fashion 

that fuses nation, citizenship, and patriotism with a racially exclusive notion of difference. 

Giroux believes that “underlying the emergence of the new politics of racism and difference is a 

deep ambivalence on the part of liberals and conservatives about the traditional categories that 

have been used to defend racist practices” (1994, p. 75).
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 It is no longer easy to maintain that white is right or that whiteness is synonymous with 

civilization itself. Now it seems necessary to invent new, if hegemonic, systems of racial 

superiority and subjugation. However, it must be admitted that such systems are anything but 

subtle. Giroux sees that crime, in the form of community disorder and robbery has been identified 

as “an expression of black culture which in turn was defined as a cycle in which the negative 

effects of ‘black matriarchy’ and family pathology wrought destructive changes on the inner city 

by literally breeding deviancy out of deprivation and discrimination”. (1994, p. 184). 
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 In Channel Surfing, Giroux expresses the belief that the attack on youth is linked to racism. “Racism 

feeds this attack on kids by targeting black youth as criminals while convincing working-class white 

youth that blacks and immigrants are responsible for the poverty, despair, and violence that have 

become a growing part of everyday life in American society” (1997b, p. 3). 
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 Giroux maintains that whiteness is no longer invisible. In fact it has become “a symbol of 

cultural identity and an object of critical scholarship, it has become both a symbol of resurgent 

racism and the subject of a rising academic specialization” (1997b, p. 89). Giroux goes on to 

claim that for conservative ideologues, whiteness has been appropriated as a badge of self-

identity.
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 The other spin on this aspect of racism is the growing emphasis on what some have called 

whiteness studies. According to Giroux, this emerging area of scholarship has gathered a certain 

amount of media attention. This area of study is best known “for revealing how over time 

‘whiteness’ in its various ideological and institutional forms has worked to perpetuate relations 

of domination and oppression against non-whites while simultaneously securing whites with a 

disproportionate amount of power and privilege” (p. 90). 
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 Giroux suggests that while we interrogate whiteness for its historical legacy “of racist exclusion 

and oppression, it is equally crucial that such work distinguish between ‘whiteness’ as a racial 

identity that is nonracist or antiracist and those aspects of ‘whiteness’ that are racist” (p. 91).
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 From Giroux’s perspective, while the old racism unabashedly employed racist arguments in its 

endless quest for rationalizations and scapegoats. The new racism offers a two-pronged 

argumentation that, on the one hand, refuses to acknowledge that the issue of race is at the heart 

of its policymaking (as in welfare cutbacks, tougher crime bills and anti-immigration 

legislation) and, on the other hand, offers rationales for policy changes that claim to be color 

blind (as in the call to end affirmative action and racial gerrymandering). (1997b, p. 193).
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 This new racism, according to Giroux, works through the power of the judicial and legislative 

process. This process is legitimated and rationalized through the use of public intellectuals who 

often make racism seem respectable. Increasingly, the political podium, talk radio, national 

newspaper and magazines, and television have become the bully pulpits for the new racism. 

Giroux contends that the “media culture is the central terrain on which the new racism has

emerged. What counts as a source of education for many youth appears to reside in the 

spawning of electronic media, including radio talk shows, television, and film” (1996a, p. 58). 
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 In a powerful chapter in the Terror of Neo-liberalism, called Spectacles of Race and Pedagogies 

of Denial, Giroux concludes that, "Any attempt to address the politics of the new racism must 

begin by reclaiming the language of the social and affirming the project of an inclusive and just 

democracy" (2004, p. 75).
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 In Fugitive Cultures, Giroux writes that race is also connected to violence, and the violence is 

connected to pathology. “Real life and celluloid images blur as the representations of race and 

violence proliferate more broadly through the news media's extensive coverage of youth 

violence” (1996a, p. 56). Giroux believes that when the discourse is racially coded it serves to 

mobilize white fears and allows calls for "drastic measures" to be raged into public policy. 

Legislation and the law step in to affirm the dominant. Then in the future, those who wish to 

exert their place will only have “to look to the law.” This particular frightening circle of power 

completes itself.
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 This text is being written at a time when feminists, and other progressive groups, are being 

questioned and marginalized in universities. In the present time “the threat to academic freedom 

comes less from left-wing professors than it does from administrative demagogues and right-

wing organizations willing to police and censor knowledge that does not silence itself before 

the legitimatizing imperatives of the traditional academic canon" (Giroux, 2000, p. 22). Given 

Giroux’s overarching interest in the study of subjectivity, power, and pedagogy, it follows that 

he would become appreciative of the emerging work done by feminist writers. 
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 Giroux further insists that the problematizing of gender relations represents a crucial 

contribution made by feminists. He claims that this has been done, in large part, by indicating 

how “women are inscribed in patriarchal representations and relations of power, but also on 

how gender relations can be used to problematize the sexual identities, differences, and 

commonalities of both men and women” (1997a, p. 208).
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 Giroux believes that feminist theorists have done much to redefine the relationship between the 

personal and the political, in ways that go beyond the implications for gender concerns, to 

advance more global postmodern assumptions. Giroux believes that this redefinition has come 

from “a growing feminist criticism that rejects the notions that sexuality is the only axis of 

domination and that the study of sexuality should be limited theoretically to an exclusive focus 

on how women’s subjectivities are constructed” (1997a, p. 209). 
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 Giroux writes in this fashion he helps us better realize the value and power of feminist thought. 

In this way he extends the borders of feminism beyond social category, and attempts to 

counteract the "culture of corporate public pedagogy [that] largely cancels out or devalues 

gender, class-specific, and racial injustices of the existing social order” (2004, p. 106). 

However, here as elsewhere Giroux is not hesitant to bring a critical lens to his examination and 

use of feminism.
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 He realizes that while it is necessary to name the pain and the blame, it is not enough to stay at 

that level of critical encounter. Beyond the pain and the blame there must be a place of 

possibility. Central to any critical approach to subjectivity, power, and pedagogy there must be 

a transformative moment. Such transformative moments are to be found in a reflective 

encounter grounded in context and specificity. Otherwise we are left making totalizing, 

essentialist, and possibly, politically repressive claims. Giroux writes: “Postmodern feminism 

recognizes that we need a notion of large narratives that privileges forms of analyses in which it 

is possible to make visible those mediations, interrelations, and interdependencies that give 

shape and power to larger political and social systems” (1997a, p. 212).
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 Giroux, even in his earliest work, was quite interested in the power of social institutions to 

promote sex-role socialization. However, even then he knew that it was too simplistic to merely 

name and blame. He knew that simply exposing the gender-based stereotypes found in school 

practices would not be enough to solve the concerns and problems locked to gender 

discrimination.
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 Further to that, Giroux noted the need to provide an historical analysis of how and why gender 

relations have taken different forms, and how sexism gets sedimented in personality structures. 

In Postmodernism, Feminism, and Cultural Politics, Giroux claims that: Feminist theory has 

always engaged in a dialectical relationship with modernism. On the one hand, it has stressed 

modernist concerns with equality, social justice, and freedom through an ongoing engagement 

with substantive political issues. On the other hand, postmodern feminism has rejected those 

aspects of modernism in which universal laws are exalted at the expense of specificity and 

contingency. (1991, p. 31).
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 In particular, he realizes that postmodern feminism opposes any linear view of history that 

props up the traditional patriarchal notions of subjectivity and society. He further points out that 

postmodern feminism rejects the notion that truth and objectivity are the sole domains of 

science and reason. He goes on to say that in fact postmodern feminism rejects the black and 

white way we view modernism and postmodernism. Giroux acknowledges that postmodern 

feminism would instead wish to construct a feminist political project that would make use of 

both worldviews. 
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 “Central to the notion of critical pedagogy is a politics of voice that combines a postmodern 

notion of difference with a feminist emphasis on the primacy of the political” (1997a, p. 224). 

For Giroux this approach means that we need to pay more attention to the personal and 

realize that as people we are constructed in multiple and complex ways. As educators we 

need to affirm this diversity and acknowledge how identities are part of our social, cultural, 

and institutional settings. With this mindset we can help our students understand themselves 

and the world around them. The contribution of feminist thought here is to underscore the 

fact that students have multiple identities, and that they will connect with the large world in 

their own fashion.
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 Giroux claims that the contribution made by postmodern feminism includes providing a model 

of the most progressive aspects of modernism and postmodernism. “In the most general sense, 

it reaffirms the importance of difference as part of a broader political struggle for the 

reconstruction of public life. It rejects all forms of essentialism but recognizes the importance 

of certain formative narratives” (1993, p. 71). Further to this, postmodern feminism offers a 

language of power that engages the issue of inequality and struggle. 
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 One of the greatest accomplishments of critical pedagogy and cultural studies has been to help 

unmask the pervasive presence of ideology in our social settings and institutions. To this day 

many universities, schools, museums, and prisons claim to operate as if such social sites are not 

ideological. In the process of schooling and education, understanding how ideology operates 

helps explain why actors take on certain roles, why given policies are approved, why a limited 

curriculum is accepted, and why questionable practices are perpetuated. We all operate  out of 

ideologies. We all say and do what we genuinely believe is best. 
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 However, accepting that we think, speak, and act out of taken-for-granted ideologies is a crucial 

reflective step towards transforming our local schooling and educational sites. As Henry Giroux 

states: Ideology is a crucial construct for understanding how meaning is produced, transformed, 

and consumed by individuals and social groups. As a tool of critical analysis, it digs beneath the 

phenomenal forms of classroom knowledge and social practices and helps to locate the 

structuring principles and ideas that mediate between the dominant society and the everyday 

experiences of teachers and students. (1997a,p. 91).
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 Giroux talks about ideology as “a dynamic construct that refers to the ways in which meanings 

are produced, mediated, and embodied in knowledge forms, social practices, and cultural 

experiences” (1988a, p. 5). Ideology can be seen not only as a set of doctrines but also as a 

medium through which we can make sense of our lives. According to Giroux, ideology is useful 

in helping us understand how schools, for example, produce and sustain meanings. This, to us, 

seems to be a powerful critical tool. Through the use of such a tool, educators can examine the 

current values and practices that are part of our educational sites. Giroux realizes that as 

educators we must appreciate the reality of ideology, if we are to deal seriously with the issues 

of agency, struggle, and critique.
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 Ideology can be seen not only as a set of doctrines but also as a medium through 

which we can make sense of our lives. According to Giroux, ideology is useful in 

helping us understand how schools, for example, produce and sustain meanings. This, 

to us, seems to be a powerful critical tool. Through the use of such a tool, educators 

can examine the current values and practices that are part of our educational sites.
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 Giroux realizes that as educators we must appreciate the reality of ideology, if we are to deal 

seriously with the issues of agency, struggle, and critique. Even in his earliest writings, Giroux 

realized that the relationship between ideology and schooling was problematic. As Giroux 

attempted to “broaden the parameters of how we think about schooling, education, pedagogy, 

and cultural practices” (1993, p. 2), he brought with him the significant conceptual tool of 

ideology. Of course it is much more than a theoretical tool. Giroux is quite aware of this: “The 

complexity of the concept is captured in the notion that while ideology is an active process 

involving the production, consumption, and representation of meaning and behavior, it cannot 

be reduced to either consciousness or a system of practices�” (1997a, p. 75). Giroux tells us 

that the character of ideology is dialectical. 
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 He goes on to remind us that ideology can illuminate the relationships among power, meaning, 

and interest. An examination of these issues “provides a theoretical grounding for interrogating 

the issue of how ideology is inscribed in those forms of educational discourse through which 

school experiences and practices are ordered and constituted” (2005b, p. 116). 
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 We know that these relationships are ever present in the daily living of schooling and education. 

Such relationships are often masked under the regimes of commonsense, tradition, and the 

natural. Therefore the exposure of such relationships is crucial if we are to transform particular 

sites of schooling and education. 
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 For example, Giroux would have us develop course objectives that go beyond the limitations of 

the humanistic and behavioral objectives schools. He believes that the starting point for such 

objectives would be to view educational knowledge as a study in ideology. In this way, 

educators would raise questions about the so-called shared assumptions that are buried in the 

curriculum. 
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 From Giroux’s perspective, we need to appreciate the ideological links between socially 

constructed knowledge and classroom learning. We try to do this in our teaching. In another 

instance, Giroux helps us understand the significance of ideology by claiming, “the making of 

citizens must be understood as an ideological process through which we experience ourselves as 

well as our relations to others and the world within a complex and often contradictory system of 

representations and images” (2005b, p. 16). 
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 In fact, we need to critically examine the issue of how ideology functions through the 

organization of images, space, and time, to construct a particular kind of social subject. He does 

this most persuasively in his comments about neo-liberalism. "Neoliberalism is not simply an 

economic policy designed to cut government spending, pursue free-trade policies, and free 

market forces from government regulations, it is also a political philosophy and ideology that 

affects every dimension of social life" (2004, p. 52). 
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 As indicated by Kincheloe, McLaren and Steinberg, Giroux’s work in the 1990s has done much 

to reestablish the place of pedagogy in the wider sphere of cultural studies. For them, as for 

Giroux, pedagogy “involves the production and transmission of knowledge, the construction of 

subjectivity, and the learning of values and beliefs.” (Giroux, 1997a, p. xiii). 
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 One of Giroux’s strongest insights was that pedagogy could not be seen or treated as an isolated 

aspect of life. “Pedagogy merges politics and ethics with revitalized forms of civic education 

that provide the knowledge, skills, and experiences enabling individual freedom and social 

agency” (2003a, p. 15). 
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 By his own admission Giroux initially believed that pedagogy was a discipline developed 

around the narrow imperatives of public schooling. He believed this while realizing that his 

own identity was largely formed outside of school. 
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 Like many of us, he now more fully realizes that films, books, journals, videos, and 

music did more to shape his politics and life than did any formal education. Like 

many of our own students, he traditionally saw schooling as being about somebody 

else’s dreams. Of course, any discourse about identity is always contingent upon an 

analysis of history and power. Now Giroux is more interested in arguing that a 

critical public pedagogy needs to help "make visible alternative models of radical 

democratic relations in a wide variety of sites" (2004, p. 138).
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 Giroux realizes that in most discourses, pedagogy is often treated as a discrete set of strategies 

and skills that are used to teach prescribed subject matter. "Pedagogy as a critical practice in 

which students learn to be attentive and responsible to the memoirs and narratives of others 

disappears within the corporate and test-driven learning" (2003a, p. 87). 
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 In this way the notion of pedagogy is limited to content, method, and resources and is often 

devoid of necessary questions surrounding knowledge, authority, and power. Beyond this, 

“pedagogy is implicated in the construction and organization of knowledge, desires, values, and 

social practices” (Giroux, 1994, p. 64-65). From this perspective, Giroux developed an ever-

expanding notion of critical pedagogy. 
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 In time, Giroux began to doubt that “pedagogy as a form of political, moral, and social 

production can be addressed primarily as a matter of schooling” (1993, p. 1). In fact what grew 

out of this doubt was a highly developed concept of border pedagogy. 
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 In many ways the notion of border pedagogy has forced us to rethink our whole approach to 

education. For Giroux, the category of border signals a recognition of the epistemological, 

political, cultural, and social margins that structure the language of history, power, and 

difference. This is a powerful insight when it comes to examining the place of pedagogy in our 

educational institutions. It follows from this that as educators we need to be concerned with 

finding ways of crossing such borders. 
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 Giroux claims that it is crucial for us to challenge and redefine such borders. He goes on to say 

that it is essential to create pedagogical conditions in which students become border crossers. In 

this way they can better understand otherness in its own terms. 
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 Like most of Giroux’s writing we cannot read border pedagogy, critical pedagogy, or 

pedagogy as discrete concepts. It is for that reason that we have treated these three 

aspects of pedagogy under one heading. Giroux sees pedagogy as a central aspect of 

cultural practice and warns us to use this concept with respectful caution. "Pedagogy 

as a mode of witnessing, a public space in which students learn to be attentive and 

responsible to the memories and narratives of others” (Giroux & Myrsiades, Eds., 

2001, p. 8). In a cogent comment about critical pedagogy, he writes that while there is 

no generic definition, there are important theoretical insights and practices that can be 

found in many of the approaches to critical pedagogy. 
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 Giroux believes that these insights often circumscribe a set of educational problems. Such 

problems “include but are not limited to the relationships between knowledge and  power, 

language and experience, ethics and authority, student agency and transformative politics, and 

teacher location and student formations” (1997a, p. 168).
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 In his earliest writings, Giroux saw that pedagogy was presented in a theoretical, a historical, 

and unproblematic fashion. Giroux, never encumbered by subtlety, pointedly claims that it is 

important to reveal “the myths, lies, and injustices at the heart of the dominant school culture”

(1988a, p. 7). Giroux calls for a mode of dialogue and critique that unmasks the dominant 

school culture's attempt to escape from history. Along with this critical attitude, he would have 

educators examine the assumptions and practices that are part of day-to-day schooling. 

Teachers and parents need to see knowledge as socially constructed and therefore subject to the 

going ideological interests.
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 Knowledge is neither neutral nor objective. “Knowledge must be linked to the issue of power, 

which suggests that educators and others must raise questions about its truth claims as well as 

the interests that such knowledge serves” (pp. 7-8). Giroux is also interested in understanding 

how “representations are constructed as a means of comprehending the past through the present 

in order to legitimate and secure a particular view of the future” (Giroux & McLaren 1994, p. 

47). 
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 He has pedagogical motives behind this particular quest. Namely, how do students learn to 

make sense of their worlds by examining the various representational images they encounter? 

Giroux would have us, and our students, demystify these identity representations by peeling 

back the layers of formative “history, social forms, and modes of ethical address” that so often 

taken as neutral. He goes on to warn us, that behind these representations are, “forms of textual 

authority and relations of power” (p. 47) that shape the very face of our living. 
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 To counter this Giroux would encourage pedagogy of representation that looks beyond the 

images, sounds, and texts to probe the construction of the knowledge we use and the identities 

we “inherit”. Giroux seems to have always realized that for pedagogy to be radical, it needed to 

combine the language of critique with the language of possibility.
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 For him, it was never enough to simply critique; it was also crucial to encourage 

transformation. Pedagogy needs to be positioned in a political sphere for, as Giroux claims, it 

represents a struggle to define and is itself a struggle over power relations. “Making the 

pedagogical more political means inserting schooling directly into the political sphere by 

arguing that schooling represents both a struggle to define meaning and a struggle over power 

relations” (1988a, p. 127). 
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 The agenda here, as far as Giroux is concerned, is to help students develop an active sense of 

the struggle to overcome economic, political, and social injustices. Giroux consistently talks 

about making the political more pedagogical. 
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 This is done, he maintains, by utilizing forms of pedagogy that embody political interests that 

are emancipatory in nature. Giroux is most helpful and succinct when he writes “critical 

pedagogy is grounded in a sense of history, politics, and ethics which uses theory as a resource 

to respond to particular contexts, problems, and issues” (2003b, p. 18). Following on this lead 

means treating students as critical agents, making knowledge problematic, utilizing critical and 

affirming dialogue, and making the case for a better world for all. The second part of this book 

describes selected efforts to do this. Students need to have a sense of alternative possibilities. 
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 This has to be done against a backdrop of examining individual lives against the constraints and 

possibilities of the wider society. To do this, critical pedagogy needs to be lived as a form of 

cultural practice. This goes beyond telling students how to think. Students need to be helped to 

produce rather than simply accept knowledge. Of course this is not easy for us as educators. We 

have been trained to be the ones who know. 
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 One of the most important aspects of Giroux’s contribution to educational thought is his 

assertion that pedagogy functions not only to transmit knowledge but to produce knowledge. 

“As a historical construct, critical pedagogy functions in a dual sense to address the issue of 

what kinds of knowledge can be put in place that enable rather than subvert the formation of a 

democratic society” (1993, p. 101).
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 It was in an effort to rethink the relations between the centers and the margins of power that 

Giroux developed the notion of border pedagogy. Basic to such a development is the 

appreciation that the texts of various media are social and historical constructions. “Border 

pedagogy also stresses that students must be provided with the opportunity to critically engage 

the strengths and limitations of the cultural and social codes that define their own histories and 

narratives” (1993, p. 136). In order to do this, students need to function as border-crossers. 
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 We have to remember that there are not only physical borders, but cultural borders as well. 

These borders have been historically constructed and socially organized. Such constructing and 

organizing serve, as far as Giroux is concerned, to either limit or enable particular identities, 

individual capacities, and social form. It seems to follow that we can only learn if we are 

willing to cross the borders of accepted knowledge that are often fenced by experience and 

tradition. These cultural, social, and historical places are rarely fixed.

PEDAGOGY

228

Table of 
Contents



 In following the invites of border pedagogy, Giroux claims that it is not enough for teachers to 

merely affirm uncritically their students’ histories, experiences, and stories. These histories, 

experiences, and stories cannot simply be taken at face value. They need to be critically 

examined and put into their historical and social frames. “Such a process involves more than 

allowing students to speak from their own histories and social formations. It also raises 

questions about how teachers use power to cross borders that are culturally strange to them”

(1993, p. 141). 
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 If we are to get beyond being educational technicians, we need to see “pedagogy as a 

configuration of textual, verbal, and visual practices that seek to engage the processes through 

which people understand themselves and the ways in which they engage others and their 

environment” (1993, p. 3).
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 Giroux writes that as a form of cultural production, “pedagogy takes on the goal of challenging 

canonicity and interrogating the forms of exclusion and inclusion in the production, 

distribution, and circulation of knowledge” (Giroux & Shannon, 1997, p. 5). In a practical way, 

Giroux sees pedagogy as the place where students critically engage and challenge the diverse 

cultural discourses, practices, and popular media that surround them. Giroux, throughout his 

writings, reminds us that our understanding of pedagogy needs to be expanded beyond the 

limited emphasis on the mastery of techniques and methodologies.
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 In Popular Culture, Schooling and Everyday Life, Giroux and Simon argue that pedagogy is 

usually treated in one of two ways: as a method or as a process. They claim that, “what is often 

ignored is the notion of pedagogy as a cultural production and exchange that addresses how 

knowledge is produced, mediated, refused, and re-presented within relations of power both in 

and outside of schooling” (1989, p. 2). 
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 It is crucial to recognize the importance of what happens outside of schools. It can be said that 

students get their sense of identity, politics, and culture from other personal and social sites that 

might not be connected to school in any significant fashion. It seems absurd to teach as if these 

other sites were not crucial to students formation, yet we often ask students, by the very way we 

use curriculum, to leave their beliefs, values, and experiences at the school door.
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 As far as Giroux is concerned, pedagogy must be seen as a form of cultural politics and as a 

form of cultural production. “Pedagogy is a deliberate attempt to influence how and what 

knowledge and identities are produced within and among particular sets of social relations”

(Giroux & Simon, 1989, p. 222).
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 Pedagogy draws attention to the processes through which knowledge is produced. This is a 

concise and an important point. Pedagogy “includes the integration in practice of particular 

curriculum content and design, classroom strategies and techniques, a time and space for the 

practice of the strategies and techniques, and evaluation purposes and methods” (p. 222). 
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 Giroux and Simon point out that pedagogy does more than this: there is the question of what 

knowledge is of most worth, what we should desire, and how we represent others and ourselves. 

Pedagogy then, is about the practice of teaching and learning, plus the cultural politics that 

stand behind such practice. In this book we contextualize and describe our practices of teaching 

and learning. That is our pedagogical project here.
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 Giroux, like his colleague Roger Simon, uses pedagogy in an expanded and politicized fashion. 

They both believe that in doing pedagogy, it is necessary to name and problematize the social 

relations, experiences, and ideologies that are active in a given site. For them, such sites are not 

limited to schools and other official educational institutions, but may include such diverse 

places as families, churches, community groups, labor organizations, businesses, and local 

media. It follows that in our school and university practice, we remember that pedagogy is 

happening around us and that students bring pedagogy with them.
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 Giroux and Simon believe that critical pedagogy should begin with “a degree of indignation, a 

vision of possibility, and an uncertainty: it demands that we constantly rethink and renew the 

work we have done as part of a wider theory of schooling as a form of cultural politics” (1989, 

p. 233).
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 As Giroux and Aronowitz acknowledge in Education Still Under Siege, the starting point for 

a critical education would have been Paulo Freire’s notion “that the form and content of 

knowledge, as well as the social practices through which it is appreciated, have to be seen as 

part of an ongoing struggle over what counts as legitimate culture and forms of 

empowerment” (1993, p. 151). Giroux and Aronowitz would have critical pedagogy stress 

forms of language and knowledge that would help provide a critical understanding of how 

social reality works. They believe that it is not wise to simply reject dominant ideologies but 

rather challenge and critically appropriate them.
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 A critical pedagogy needs to take the historical and social particularities of students’

experiences as a starting point and then go on to examine them in a critical fashion. Once again, 

Giroux and Aronowitz stress that it is not enough to simply debunk existing forms of schooling 

and educational theory. We have been there and have done that. Now, in a process of 

educational evolution, we need to build on the democratic possibilities that are inherent in our 

schools, pedagogy, and theory.
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 This process is helped if we see pedagogy itself as representing an act of production. Giroux 

claims that teachers and students produce knowledge in their very interaction with a text. 

Knowledge is also produced in an interpretative practice when texts are read as part of a wider 

set of cultural and historical experiences. When teachers and students, with different sets of 

attitudes, values, and experiences, take up such texts knowledge is produced. 
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 Following this logic, it is easier to see that pedagogy, like knowledge, is an historical 

construction. In this way, pedagogy is bound up in economic, social, and political 

practices that are produced in particular sets of social relations. For Giroux, the 

pedagogical stress should not be on getting the right answer, but to be able treason 

through different presented meanings. Pedagogy needs to be that place to deal with 

“the views and problems that deeply concern students in their everyday lives”

(Giroux & McLaren, 1989, p. 150). 
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 From the beginning of his public writings, Giroux was suspicious of the way that curriculum 

development, design, and evaluation were guided by the dictates of the “real” world. This was 

done, he believed, at the expense of educational theory. “Central to this form of rationality in 

the curriculum field is the notion of objectivity and neutrality. Guided by the search for 

reliability, consistency, and quantitative predictions, positivist educational practice excludes the 

role of values, feelings, and subjectivity defined meanings�” (1981, p. 1).
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 Of course, since Giroux wrote Ideology, Culture, and the Process of Schooling, many 

researchers have come to accept the value of narrative criteria and the place of subjective data 

in our search to better understand the goals of curriculum. 
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 Giroux believes that beneath the positivist educational agenda lurks a conservative ideology that 

needs to be exposed. It is not hard to see how such an agenda, where it is dominant, has 

tremendous influence on what information and knowledge gets selected and affirmed in schools 

and other educational institutions. Invariably, this selection and affirmation is bound up with 

control and power. Here it is important to remember, “power relations exist in correlation with 

forms of school knowledge that both distort the truth and produce it” (1997b, p. 108).
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 Giroux believes that it is necessary for curriculum to consistently renew itself. He emphasizes 

the need for a self-critical approach that understands “the interface of ideology, dominant 

institutional interests, and curriculum theory” (1981, p. 113). 
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 One of the tools, Giroux claims, for such a self-critical approach is the concept of praxis. One 

of the ways that Giroux uses the concept praxis is to see it as the transition from critical thought 

to reflective intervention. We believe that part of our own agenda in working with graduate and 

undergraduate students is to help them realize that much of their work is or can be a form of 

praxis. It is much too easy for teachers and professors, caught in the vice of time, to accept the 

invitations of pre-packaged curriculum text and material in order to deliver the content expected 

of them. In our discussion about teachers we have indicated how this practice can turn them into 

glorified educational technicians.
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 One of the tenets of Giroux’s thought about curriculum has to do with the need to place students 

at the center of the learning process. In order to do this teachers and professors would need to 

take seriously those cultural experiences and meanings “that students bring to the day-to-day 

process of schooling itself. If we take the experiences of our students as a starting point for 

dialogue and analysis, we give them the opportunity to validate themselves, to use their own 

voices” (1981, p. 123). 
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 This suggestion is in stark contrast to “a predetermined and hierarchically arranged body of 

knowledge [that] is taken as the cultural currency to be dispensed to all children regardless of 

their diversity and interests” (p. 123). When the school curriculum is built around such a body 

of knowledge, teachers are often left in the trap of having to expend much of their energy on 

controlling and managing students.
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 Of course, those who are steeped in neo-positivist thought often deny the existence of 

any hidden curriculum. As far as they are concerned, knowledge is objective and 

neutral and therefore there is nothing hidden about it.
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 However, he realized what a valuable conceptual tool the hidden curriculum was for 

understanding the complexity of education and schooling. The concept of the hidden curriculum 

allows us to make “linkages between schools and the social, economic, and political landscape 

that make up the wider society, the hidden curriculum theorists provided a theoretical impetus 

for breaking out of the methodological quagmire in which schools were merely viewed as black 

boxes (1983, p. 45). 
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 In writing about the hidden curriculum, Giroux spelled out a number of important insights that 

hold real value for us as educators. These insights hinge on the claims that: schools need to be 

analyzed in their socio-economic context; schools are political sites; and the commonsense 

values and beliefs that guide classroom practice are social constructions. These insights remain 

as grounding tenets for critical pedagogy. They greatly influence our work.
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 As Giroux points out, the concept of the hidden curriculum has received conflicting definitions 

and analyses. However, the basic claim for the hidden curriculum centers on “those unstated 

norms, values, and beliefs embedded in and transmitted to students through the underlying rules 

that structure the routines and social relationships in school and classroom life” (1983, p. 47).
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 Giroux would have our work on the hidden curriculum be much more than description. He 

would have us go on to critique the social reality that allows and drives a hidden curriculum. 

This means, in part, getting at the ideological assumptions that are part of the case being 

examined. 
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 Giroux further claims that the concept of the hidden curriculum needs to become a central issue 

in the development of curriculum theory. It follows that the concept of the hidden curriculum be 

used as a transformative tool. In other words, once we realize that there are elements of a 

hidden curriculum lurking in our practice, we need to do something about it.
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 In many ways, school curriculum is the means by which many ideological and special interest 

groups try to exert their influence. It is interesting how many such ideological groups publicly 

devalue schools yet they want to control the agenda of such schools. Giroux writes: Since the 

early 1980s, big business has attempted to play a vital role in redefining the purpose and 

meaning of public schooling. Rejecting a concern with issues of equity, racial justice, sexual 

equality, and cultural democracy, conservatives have reasserted the debate over making schools 

relevant to students' lives by reducing the curriculum to little more than job preparation. (1994, 

p. 48).
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 As far as Giroux is concerned, this is tantamount to educating the vast majority of students for a 

type of functional literacy that prepares them for specialized employment and efficient 

consumption. We have to realize that when many employers complain about the poor quality of 

students from the public school systems, technical colleges, and universities they really are 

simply commenting on the graduates’ use-value to them.
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 Giroux has consistently maintained that curriculum must not be the caged domain of the few 

and the privileged, but it must center on the “particular forms of life, culture, and interaction 

that students bring to school” (2005b, p. 104). In another place Giroux writes “critical pedagogy 

always strives to incorporate student experience as official curriculum content. While 

articulating such experience can be both empowering and a form of critique against relations 

that silence, such experience is not an unproblematic form of knowledge” (Giroux & Simon, 

1989, p. 231). Giroux suggests, “instead of stressing the individualistic and competitive 

approaches to learning, students are encouraged to work together on projects, both in terms of 

their production and evaluation” (2005b, p. 104). 
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 Like Giroux, we realize that the experience of students’ lives is not quite enough to build a 

curriculum around. Students need to expand their boundaries and borders “while constantly 

pushing them to test what it means to resist oppression, work collectively, and exercise 

authority from the position of an ever developing sense of knowledge, expertise, and 

commitment” (p. 104). This is a powerful claim for curriculum and pedagogy.
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 It is helpful to ask the Giroux questions: How can we celebrate personal experience while 

nudging students to go beyond what they already know? How can students’ previous experience 

be both acknowledged and challenged? How can we affirm student voices while encouraging 

the interrogation of such voices? How can students be encouraged to hear the voices of others? 

These are crucial questions, and they are questions that help us shape our practical curriculum 

work with students. By being aware of such critical questions we can temper our daily work 

with students in a fashion that goes beyond transmission to touch on transformation.
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 Giroux proposes that we need to rethink the very nature of curriculum theory. He believes that 

to do so it is necessary to: expand the notion of the political; link the languages of critique and 

possibility; view teachers as public intellectuals; and reformulate the relationship between 

theory and practice. Part of this quest begins with making school knowledge problematic. That 

is, we need to ask: what counts as school knowledge; how is school knowledge organized; what 

underlying codes structure school knowledge; how is school knowledge transmitted; how is 

school knowledge accessed; what cultural system does school knowledge legitimate; and whose 

interests are served by this school knowledge? These salient questions grew out of the new 

sociology of education movement in England, but have been harnessed and sharpened by 

educational theorists such as Henry Giroux. In fact, if we keep such questions before us as we 

teach, we are bound to temper our pedagogy in a way that helps our students to be more critical 

as well as empowered with regard to their own teaching. 
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 We constantly see central offices of education packaging curricula for universal dissemination. 

This is more so today with the emphasis on standardization. What we need instead, according to 

Giroux and Aronowitz, is “really useful knowledge that draws from popular education, 

knowledge that challenges and critically appropriates dominant ideologies, and knowledge that 

points to more human and democratic social relations and cultural forms” (1993, p. 153). For 

Giroux and Aronowitz, it is important for students to master language and to have the capacity 

to think conceptually and critically.
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 One of the things that Henry Giroux does really well is to put his claims, probes, and 

perspectives in their wider context. In a recent writing he is acutely aware that the recent attacks 

on education, “especially in light of the growing corporatization and privatization at all levels 

of schooling, is a refusal on the part of many theorists to rethink the role academics might play 

in defending the university as a crucial democratic public sphere" (2000, p. 17). Part of our own 

agenda in this book is to suggest ways of working in the university as if it is a crucial 

democratic public sphere. Beliefs about higher education range from the proposition that the 

university represents a new form of cultural barbarism to the claim that the university is 

intellectually dead. 
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 Of course the be belief systems surrounding the university in general have a real impact on the 

prevailing view of institutions that offer teacher education. This is especially true if the claim is 

that university academics have no role as critical public intellectuals. This is not easy with the 

growing trends toward corporatization in universities. "Reducing higher education to the 

handmaiden of corporate culture works against the critical social imperative of educating 

citizens who can sustain and develop inclusive democratic public spheres" (Giroux Myrsiades, 

2001, p. 33). 
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 In a real sense this cuts right through any critical pedagogy agenda. Much of the foundation for 

critical pedagogy’s agenda is based on the call for educators to be public intellectuals. The 

attacks on the university "are part of a broader attack on the regime of political democracy 

itself" (Giroux & Giroux, 2004, p. 46). 
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 Therefore, the struggle for a critical agenda, whatever frame it might take, has to be fought both 

inside, as well as outside, the university. However, Susan Giroux and Henry Giroux are realistic 

in their views about the struggle. "The assumption that education alone can alter iniquitous 

social conditions is both unrealistic and naive in that it depicts how such institutions are 

affected by those political and economic conditions that they are allegedly supposed to counter" 

(p. 51).
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 Giroux believes that a “new regimen of teacher training would have to be instituted to replace 

the ‘methods’ taught in many teacher colleges. Teachers would be encouraged to become 

intellectuals in the technical sense; that is, to attain a degree of mastery over the legacy of high 

culture as well as assimilate and validate the elements of students’ experience, which is 

intimately bound with popular culture” (Giroux & Aronowitz, 1993, p. 154). 
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 Giroux also adds a cautionary vote about the significance of online education. The reality is that 

more and more of our universities and high schools are part of the mechanisms of the great 

World Wide Web. For purposes of convenience for our students, and resources for our 

institutions distance learning has become an accepted fixture. In fact it has become a fixture to 

boast about. It is our belief and experience that this aspect of school and university learning 

needs to be treated in a critical fashion. Possibly, we do not want to see what might be under 

that microscope. When the social becomes digital then we need to examine the significance of 

such practices in light of the “need to reclaim the meaning and purpose of secondary education 

as an ethical and political response to the demise of democratic public life” (2003a, p. 13).
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 Giroux believes that cultural studies broadens our understanding of how politics and power 

work through institutions, language, representations, and culture. “In its critical analysis of 

culture and power, cultural studies has consistently emphasized the interrelations of theory and 

context-specific studies to address issues ranging from adult literacy, class analysis, and youth 

subcultures to feminism, racism, popular culture, and identity politics“ (1997, p. 259). 
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 As far as Giroux is concerned, one of the strongest contributions cultural studies makes to 

education is in raising questions about how culture is related to power and the politics of 

representation. Giroux also believes that we need to redefine the meaning of public intellectuals 

to a position as “critical citizens whose collective knowledge and actions presuppose specific 

visions of public life, community, and moral accountability” (Giroux & Shannon, 1997, p 8).
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 Giroux stresses that the process of educational reform needs to get beyond the narrow 

technocratic models that presently dominate discussions. “Hence, the regulation, certification, 

and standardization of teacher behavior is emphasized over creating conditions for teachers to 

undertake the sensitive political and ethical roles they might assume as public intellectuals 

educating students for responsible, critical citizenship” (Giroux & Shannon, 1997, p. 232). 
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 This total view is contaminated by claims to being professional, scientific, and objective. Once 

again the positivist imperative is at work. In addition to this reality, faculties and colleges of 

education are aligned along subject specific, disciplinary, or administrative categories. This 

allows little opportunity for students and instructors to study and teach in multi-disciplinary 

settings. Of course this very structure is heavy with messages about knowledge; how it gets 

constructed, managed, and delivered.
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 Cultural studies theorists argue that pedagogy as it is practiced in schools and universities is 

much more than a set of techniques and skills. Pedagogy is “a cultural practice that can be 

understood only through considerations of history, politics, power, and culture” (Giroux & 

Shannon, 1997, p. 233). Giroux contends that in the future, the meaning and purpose of 

schooling, what it means to teach, and how students should be taught to live in a global, high 

tech, and racially diverse world, must be addressed. One of the ways to begin answering some 

of these questions is to analyze “the full range of assorted and densely layered sites of learning

such as the media, popular culture, film, advertising, mass communications, and religious 

organizations” (p. 235) in a fashion that extends what we normally see as school learning. 
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 Traditionally teacher education programs have been “dominated by their behavioristic 

orientation towards the issues of mastery and methodological refinement as the basis for 

developing teacher competence” (Giroux & Aronowitz, 1993, p. 36). In such a view teachers 

are not seen as creative and imaginative thinkers who can get beyond methods and critically 

evaluate the significance of their work. 
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 We have found in our own endeavors at reforming teacher education that the struggles between 

the expert model and the transformative model are blatant. Giroux and Aronowitz, writing in 

Education Still Under Siege, would have us “educate students to be teacher-scholars by 

developing educational courses that focus on the immediacy of school problems and substitute 

the discourse of management and efficiency for a critical analysis of the underlying conditions 

that structure school life” (p. 36). As will become evident in the second part of this book, 

Teaching Giroux, it is not always easy to make this leap. Yet, as teacher educators, we must not 

fall into the binary trap of teaching solely for the practical or solely for the theoretical. Teachers 

need to be able to ponder over such questions as what counts as knowledge, what is worth 

teaching, what is the purpose and nature of instruction, and what is the school’s role in society. 

These are not questions for “someone else” they are the intellectual concerns of all of us. 
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 In this day of accountability and standards there is tremendous pressure for teachers to “give 

in”, to “simply get the job done”, and to hope that students “measure up”. The ideology that sits 

under this management pedagogy is crippling to the notion of teachers as intellectuals. It seems 

crucial that teacher education programs have to fly beyond the dominant management pedagogy 

and help transform our own places of work. From Giroux’s earliest writings we see that he 

realized “the dialectical tension that exists between teacher-education programs and the 

dominant society through a set of concepts that link as well as demonstrate the interplay of 

power, ideology, biography, and history” (1981, p. 143). Giroux sees that teacher-education 

programs are caught in a “deceptive paradox”. Faculties of education are expected to educate 

teachers to help generations of students have the knowledge and skills to live in a democratic 

society. At the same time such faculties constitute a powerful agency for representing that 

society, with all its inequalities and promise. 
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 This paradox remains, and has only deepened after years of debate and reform. It seems we are 

no closer to a collective answer than we were when Ideology, Culture, and the Process of 

Schooling was written. Giroux was correct when he claimed that the possibility for reforming 

teacher education programs can best be grasped “through an analysis of ways in which power, 

ideology, biography, and history mediate between schools and the social and economic 

determinants of the dominant social order” (1981, p.144). 
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 At the present time the most strident demand is for teacher education programs to reflect the 

upsurge in technological communication. Giroux points to the vocationalization of colleges of 

education. This gets lived out in the growing emphasis on technical training of teachers. He 

claims that this approach to teacher education lacks “any broad sense of vision, meaning, or 

motivation regarding the role that colleges of education might play in expanding the ‘scope of 

democracy and democratic institutions’” (Giroux & Shannon, 1997, p. 237). 
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 It is obvious that teachers need to be able to master and use the information and communication 

technologies that are available, but these technologies must be seen as tools and not as ends in 

themselves. Giroux always reminds us that the questions about teacher education are political in 

nature because “they serve to define specific roles (teacher, student, principal) through the 

language they use and the assumptions and the research they consider essential to the teaching 

profession” (1981, p. 146). 
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 Teachers and students must build the answers to these questions and concerns on a foundation 

of democratic equity that allows for a diversity of worldviews and experiences to be affirmed. 

Giroux believes that this process can be helped by an emphasis on the place of language and 

culture. In part, he urges that we use language in a way that stresses the connection between 

theory and practice. He states “the language of theory is crucial to the degree that it is grounded 

in real life experiences, issues, and practices. Theory must begin to address the range of 

complex issues and events that give meaning to everyday life” (Giroux & Shannon, 1997, p. 

240). In faculties and colleges of education we are confronted with demands for the practical. 

Of course, the practical cannot live without the theoretical. 
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 Still, we as teacher educators need to come to grips with this dichotomy. We are quite good at 

talking about praxis; but it has to be praxis for our students and not merely from our long 

memory. “Colleges of education are uniquely suited to developing a language for rethinking the 

complex dynamics of cultural and material power within an expanded notion of the public, 

solidarity, and democratic struggle” (Giroux & Shannon, 1997, p. 245). Teacher education 

programs need to be above the dictates of particular paradigm groups. 
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 Education is simply too important for that. Giroux and Aronowitz contest that neither teacher 

training institutions nor the public schools have viewed themselves historically as important 

sites for educating teachers as intellectuals. They go on to explain that this is true in part 

because of “the pervasiveness of a growing technocratic rationality that separates theory from 

practice and contributes to the development of modes of pedagogy that ignore teacher creativity 

and insight” (1993, p. 41). 
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 This technocratic rationality certainly influences how teachers are prepared in universities and 

colleges. Programs in these institutions insist that prospective teachers master pedagogical 

techniques that are divorced from crucial questions of purpose, critique, and possibility. That, in 

part, accounts for the fact that so many teachers can tell you what they did in class, but are less 

comfortable in discussing why they did it. This is not the fault of teachers. We all have to take 

responsibility for this fault. In an earlier writing called “Teacher Education and Social Control”, 

Giroux claimed, “the nature and role of theory in many teacher-education programs provide 

little or no explanatory power” (Giroux & Purpel, 1983, p. 414). 
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 This statement from Giroux’s early writing offers valuable insights into his developing thoughts 

during the following two decades. For us, one of the most disturbing aspects of this quotation is 

that it could be written for many of today’s teacher education programs. Of course, this does not 

represent the total reality. We suspect that in most universities and colleges that offer teacher-

education programs, there are serious pockets of educators who strive to get beyond the 

technocratic notion of theory and practice. This is certainly true of our own institution.
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 Many prominent conservatives, Giroux claims, have a contempt for critical thinking and social 

criticism, and see “the ideal university as an apolitical public sphere inhabited largely by a 

disinterested faculty engaged in an ahistorical conversation among great minds and 

pedagogically bound to hand down the ideas and values of the classics to a new generation of 

would-be thinkers” (1997b, p, 139). In Fugitive Cultures, Giroux writes that the prevailing and 

conservative view of universities is that they “should simply impart knowledge that is outside 

of the political and cultural whirlwinds of the time” (1996a, pp. 120- 121). In other words the 

university should remain detached. Giroux realizes that the university is a major public sphere 

in so far as it influences massive numbers of people. 
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 However, Giroux is quite aware that “there is a deep suspicion of any attempt to open up the 

possibility for educators to address important social problems and to connect them to their 

teaching” (p. 125). We have to wonder why so many in the halls of dominant society insist that 

the hard questions not be asked. Giroux would say: Higher education represents the possibility 

of retaining one important democratic public sphere that offers the conditions for resisting the 

increasing depoliticization of the citizenry, provides a language to challenge the politics of 

accommodation that connects education to the logic of privatization, refuses to define students 

as simply consuming subjects, and actively opposes the view of teaching as market-driven 

practice and learning as a form of training. (Giroux & Myrsiades, 2001, p. 10) We can't afford 

to lose that!
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 We believe that the selection of Giroux’s writings that we have framed under Reading Giroux 

allows us to go on to the second part of the book, Teaching Giroux. These readings form a 

minimum core of concepts and topics that will inform our work at the sites we noted at the 

beginning of the text. We wish to restate that we fully realize that these concepts and topics, as 

they are presented, cannot be read in isolation. They form their own nexus; to each other, and to 

larger conceptual webs. 
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When Henry Giroux  teaches, he:

1. Takes up a current issue

2. Describes it briefly

3. Describes how the right and the left create opposite practices

4. Tells us what is at stake (e.g., a historical truth and public memory)

5. Explains the functions of the concepts that are at stake

6. Discusses how the “negative” side attack the “positive” side in order to create a particular 

type of memory and truth

7. Provides details of the functions of what he considers are the “good” institutions in society 

from his own critical, moral and ethical perspective

8. Shows how other perspectives tend to undermine his visions

9. Justifies his vision of schools by justifying the kind of society he thinks we should create

10. Criticizes other visions of society

11. Talks about pedagogy

12. Talks about problems and conditions which hinder such a political project

13. Tells us what needs to be done, where, and by whom to achieve such political goals 314
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 In an attempt to introduce Henry Giroux's work to our students, we begin by asking them to 

get to know something about the person by reading his autobiographical comments, his 

biographical sketches, and various interviews done with him. Next we discuss the form of 

language that Giroux uses in his writings. Students are asked to read Giroux's writings in 

which he explains his use of a particular form of language. He calls it a language of critique, 

hope, and possibility. Finally, students are asked to read his writings on his own teaching style. 

We will discuss why we follow this sequence, how it enables us to introduce Giroux's major 

concepts to students, and how students empower themselves to engage his work. In our 

experience, this sequence enables us all to engage Giroux's writings in a more meaningful way. 
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 Beginning the first class in a new semester is not an easy task for us, even after many 

years of teaching experience. Like many other university teachers, we have to gather our 

thoughts and decide how we are going to approach this new group of students. How are 

we going to introduce the content and structure of the course? How are we going to 

invite students to participate in class discussions and various other activities? How do 

we encourage them to invest their time and energy in this particular course? How are we 

going to see if it will be a positive experience for them? If we were only interested in 

transmission, we could simply point them to the appropriate web site. But pedagogy 

must involve more than that.
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 We have learned to capitalize on students’ curiosity about Giroux’s background and his 

work. These are some of the questions we hear. Who is this person? What is his 

background? Where is he from? What makes him write the way he does? Whose ideas 

does he problematize? Who are the other writers that engage in similar issues? How do 

Giroux’s writings compare with other writers? Are people outside North America 

interested in similar issues? What are they saying about the issues Giroux presents? Why 

does Giroux use a particular form of language when he writes? Why doesn’t he 

communicate in a simple and clear language? What do others think about his writings? 

Why has he become such a significant intellectual figure in North America and in other 

parts of the world? Why should one bother to read his writings? How does Giroux make 

his living? What relationship does he have with his family? How does he teach? What 

does he want to achieve personally? What does he expect others to achieve?
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 This book, among other things, is an attempt to help answer these questions.
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 Therefore, in this section of the book we make use of biographical sketches, as well as 

the interviews that he has given. We have observed that students like to read this 

material and feel at ease with his description of how he grew up and what he did over a 

period of time. This material helps students identify with Giroux in a more sympathetic 

fashion. They feel that Giroux is explaining to them the tensions and contradictions of 

school life, and showing them what possibilities exist for struggle within the everyday 

functioning of their schools. Students’ confidence seems to grow as they ask questions 

and engage in dialogue about Giroux.
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 Another way that Giroux’s autobiographical sketches develop courage among students 

and teachers is by developing some degree of understanding about how he deals with 

the micro-politics of everyday work life. Where does he get the courage to challenge 

administration and colleagues? How does he manage to keep his job? How does he 

manage to keep friends? How does he keep his status in the academic community 

intact? How does his critical stand on popular culture, schools, society, and culture 

influence us? 
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 Stanley Aronowitz explains that Giroux is one of “the most publicized of outstanding 

scholars and intellectuals who suffered from the vindictiveness of the established 

academic generation that felt threatened by their innovative work”.
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 Giroux urges teachers and students to become transformative intellectuals, and cultural 

workers. He wants them to become public intellectuals. He urges teachers, students, and 

other cultural workers, as public intellectuals, to do transformative work in the public 

spheres. By public spheres Giroux means other places, often outside of school, where 

teachers and students gather, interact, and live their daily lives. These places are 

communities, churches, clubs, meeting halls, cafeterias, pubs, and the like.
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 We find that students generally are impressed by Giroux’s ability to provide critical 

theoretical categories to analyze popular culture. This is particularly true of his analysis 

of various movies, fashion, advertisements and other aspects of the popular culture. 

However, students do not always agree with his interpretations and come up with their 

own analysis. This allows us, as educators, to build on Giroux’s insistence on the 

significance of students’ voices in the context of classroom learning and teaching. We 

believe we need to ask many more questions about popular culture if we are to make it 

part of our pedagogy. 

Classroom Teaching

323

Table of 
Contents



 For example, we need to ask the following questions. What relationship is there 

between classroom work and students’ lives outside the class? Is it possible to 

incorporate aspects of students’ culture into schoolwork in a fashion that goes beyond 

merely confirming what they already know? Can we incorporate students’ culture 

without trivializing it? We believe we need to keep these questions before us as we 

teach. We draw students’ attention to Giroux’s writings where he explains how 

"language is inseparable from lived experience and from how people create a 

distinctive voice" (1997a, p. 121). We encourage students to come up with their own 

language of critique about movies, fashion, and advertisements. When they do this and 

they feel empowered.
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 One of the challenges we face in teaching our students is how to get them involved in 

making sense of the changing world around us. How do we communicate to them the 

complex relationship between school and society; education and the larger social and 

cultural changes that are taking place. The challenge is also to give our students the 

conceptual tools to see the changing world critically and reflectively. We have found 

Henry Giroux’s work helps us greatly in this matter.
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 Biographical Sketches

 A number of the people who have collaborated with Giroux have provided biographical 

information about his professional and personal development. This work enables 

students and others to identify with Giroux and sympathetically understand him as a 

person and as a leading theorist in the area of critical and reflective education and 

pedagogy. Much of the biographical material we are referring to here has been 

presented in the Reading Giroux part of the book.
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 Interviews

 Students often ask questions about critical theory, radical education, struggle and the 

like. Many of these concepts are never easy, for any of us. In this regard we find 

Giroux’s interviews indispensable. We have found that the two interviews in Border 

Crossings and the one in Disturbing Pleasures to be most helpful. We find that the 

interviews readily available on the World Wide Web are also helpful. We ask 

students to read them following our introductory discussion. We find that reading 

Giroux’s interviews an listening to them on the web serve as an opening for us to 

discuss many topics, issues, and concerns. Another factor that we like about the 

interviews is that we can see passion and the hope in them. Many of the thoughts, 

concepts, and suggestions that Giroux offers through his interviews are found in the 

Reading Giroux part of this book.
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 Language

 We believe that Giroux is one of the most prolific writers who has accepted the 

challenge of teaching students critically and reflectively. His writings are complex: 

sometimes undergraduates find his work difficult to understand. “I believe the ideas 

in these articles could be expressed in simpler language, so more people could get 

more out of them” (Hanah). In this situation, we try to encourage the students not to 

give up after the initial attempt at reading this new material. “You seemed to suggest 

that we not be limited or ‘put off’ by the complexity of the book. You suggested that 

we have to look beyond these complexities to draw conclusions that we can apply in 

a variety of ways” (Joe).
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 Giroux himself is acutely aware of the criticism about the difficulty of language. As 

indicated above, our students raise questions about his use of language. We attempt 

to explain to them the various issues involved in the use of language. Fortunately, 

Giroux has responded to his critics who object to his particular use of language. He 

claims that the struggle over language often is concerned with clarity, complexity, 

and the redefinition of terms. Giroux believes that such a position is too reductionist. 

“When people say that we write in a language that isn’t as clear as it could be, while 

that might be true they’re also responding to the unfamiliarity of a paradigm that 

generates questions suppressed in the dominant culture” (1993, p. 150). He also 

reminds us that there is no universalized standard of language that becomes a referent 

for all others. We have learned over the years that the effort is worth it. We also 

believe that Giroux offers great insight in relating education to a changing society. 

His cultural writings are most helpful in making sense of changes that are taking 

place around us.
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 Teaching

 Giroux’s agenda is clear. He states that his overriding pedagogical project was rooted 

“in an attempt at majority democratic education, that is, an education whose aim was 

to advance the ideological and lived relations necessary for students at least to 

interrogate the possibility of addressing schooling as a site of ongoing struggle”

(1997a, 171).
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 As teachers, and teacher educators, we also look to examine Giroux’s style of 

teaching. Our students, and the teachers we work with, also show an interest in 

knowing how Giroux teaches his students. Students find it interesting reading 

Giroux’s description of his own teaching style. He writes that in the past he organized 

his courses around selected critical texts where he combined introductory lectures 

with a seminar format “in which students were asked to engage the texts actively by 

reading them oppositionally. Though this approach attempted to make the class more 

democratic, it failed to unsettle the kinds of social relations that characterize teacher-

centered environments” (1997a, p. 170). 
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 Giroux thinks that there are many reasons for such a result. First of all he believes 

that the language of theory intimidates students. Students claim that the assigned 

texts were too difficult to read and that they simply could not make the connection 

between the readings and any practical application to education. In many ways, 

students felt that they were being asked to read and speak in a language that was 

foreign to them. Giroux realized that “many students have not problematized the 

ways in which traditional schooling has shaped their perceptions of power, learning, 

and identity” (p. 170). 
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 He explains that many of his students simply did not believe that their voices counted. 

They believed that their role, as students, was to receive. Another thing that Giroux 

realized about his classes was that “whenever class discussion did occur it was more 

often than not dominated by males, especially white males, in spite of the fact that 

women often constituted over 50% of my classes” (p. 170). Giroux also found it 

disconcerting that students set him up as an authority figure. It became clear to Giroux 

that despite his use of oppositional material and seminar format, he was reproducing a 

pedagogical relationship that did not provide students “with the opportunity to speak in 

a safe space and to appropriate power in the class in order to deconstruct the texts and 

engage in collective self-criticism and a critique of the politics of [his] location as a 

teacher” (p. 171). 
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 Giroux cautions us to be aware of pedagogical practices that distance students from 

their histories and lived experiences. He believes that it is crucial to give students 

more control over the conditions of their own knowledge production. Giroux writes 

about reproducing “the binarism of being politically enlightened in [his] theorizing 

and pedagogically wrong in [his] organization of concrete class relations” (1997a, p. 

171). His answer was to use, what he called “border writing”. This border writing 

was meant to be defined less as a technical exercise “in skill development than as a 

form of cultural production that more closely articulated the relationship between my 

political project as a progressive teacher and the underlying principles and practices 

that informed the organization and character of my class” (p. 171). 
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 He linked the use of writing assignments to encouraging students to theorize their 

own experiences. This was done, in part, by having his students examine how 

representations signify and position them through the institutional and ideological 

authority such representations carry in the dominant culture. Giroux, of course, had 

other goals for his course work. We are pointing out aspects of those pedagogical 

practices that impact on our own work with students.
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 Giroux was brave, we believe, to introduce the course by talking about power in the 

classroom. Very often students and teachers walk into the classroom knowing what 

the power relationships are, and then spend so much energy and time making certain 

that those relationships are maintained. Giroux does not back away from teacher 

authority. “I also made clear the rationale for the authority I exercised in the course 

and how that authority was intended to be used to expand rather than restrict the 

possibility for student agency” (1997a, p. 172). Giroux was also honest enough to 

relinquish all claims to objectivity. He also attempted to refute, before his students, 

the usual claim “that teachers were disinterested, that knowledge was unproblematic, 

and that teaching was merely a methodology for transmitting information” (p. 172). 

We have found that our students are impressed by Giroux’s courage in disclosing his 

teaching style publicly.
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 Major Concepts

 As part of our process in using Giroux’s writings in our classes, we like to provide 

students with articles that give them a comprehensive look at the major concepts of 

critical theory and pedagogy as developed by authors such as Kanpol, McLaren, 

Aronowitz, Freire, Wink, and others. Students are open to such discussion. “Critical 

thinking and theorizing are very important fundamentals of education. However, this 

type of discussion should occur at a time in the term when students are not under 

pressure to complete so many assignment project” (Tim).
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 Expanding the Discussion

 Earlier, we explained the reasons for using Giroux’s writings. For example, we have 

explained why we find it more suitable to start with Giroux’s autobiographical and 

biographical sketches. In addition to these readings we have identified several 

concepts Giroux uses when he writes an article, chapter, or book. For example, let us 

consider Giroux’s Teacher Education as Cultural Politics (2005b, p. 188). In this 

writing, he talks about power, language, history, culture, student experience, student 

voice, the public sphere, and a critical pedagogy for the classroom. When we ask our 

students to read this particular piece by Giroux, we draw their attention to the various 

concepts Giroux uses to develop his arguments. We ask students what they know 

about these concepts? Some students take up this challenge, and articulate these 

concepts and relationships among themselves, and then come up with their own 

narratives about schooling, society, and education. 

Classroom Teaching

338

Table of 
Contents



 For example, on the topic of diversity one of our students wrote: “I find it ironic if you 

talk to young children of different cultures, they will have little problem getting along. 

Something changes as they get older and this is culture. We need to get back to this 

childhood innocence” (Jemma). In relation to change, one student had this to say: “If 

we resist change and decide to let others govern our thoughts, feelings, and opinions, 

then we only regress and lose our freedom of speech” (Chester). Democracy is always a 

very crucial discussion for students. “It seems as though the development of democracy 

has always involved someone or some group having all the power over the majority of 

citizens. Is this a true democracy or a hidden form of dictatorship” (Gord).
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 Students are usually quite vocal on other topics such as advertisements, movies, 

abuse, reform, youth, relationships, video, music, art, future, and work. We then ask 

them what the source of their information is. In other words, we encourage them to 

reflect on why they talk about these concepts the way they do. What are some other 

ways to talk about them? How do sociologists, psychologists, economists, and others 

talk about these concepts? Then, we ask them to read Giroux’s article critically. In 

other words, we expect students to problematize Giroux’s writings.
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 As university teachers we are interested in introducing Giroux’s perspectives on 

varied concepts to our students. However, we do not want to simply transmit Giroux’s 

ideas to our students. Our purpose is to encourage students to engage Giroux’s work 

critically. 
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 We draw their attention to three forms of knowledge: the common sense knowledge, the 

professional knowledge, and the state knowledge. We explained that the common sense 

knowledge is based mainly on one’s own subjective experiences, rooted in one’s own 

language, family, community, region, country, gender, race and class. Those who are 

trained in academic areas such as political science, anthropology, history, philosophy and 

other disciplines generally produce professional knowledge. Various organs of the 

government such as the Department of Health, the Department of Education, and the like 

produce state knowledge. We encourage our students to be aware of the forms of 

knowledge they are using during their conversations with others, especially in the 

classroom situation. 
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 We urge them to combine these three forms of knowledge in their conversations, 

analysis, and writings on issues relating to school, society, and education. We find that 

in this way we are usually able to integrate Giroux’s writings in our teaching 

effectively. This does not mean that all our students become critical thinkers. “I have 

found the reading very interesting and the readings that I have been able to really study 

have had an impact on the way I think. I am at a stage now where I cannot absorb or 

reflect on the material. I am merely attempting to get through it” (Paula). We pass 

Giroux’s reminder on to students that teaching is complex, “much more complex than 

mastering a body of knowledge and implementing curriculums. The thing about 

teaching is that the specificity of the context is always central. We can’t get away with 

invoking rules and procedures that cut across contexts” (1993, p. 17).
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 Teachers’ work is even more complicated because they can’t guarantee any 

qualitative change in a short period of time. Giroux is again helpful here when he 

admits that students might not change their minds from having been in his class. He 

fully realizes that students have to make up their own minds and that “the most we 

can do as educators is to provide teachers [and students] with a sense of what it 

means to limit their role to be being technicians or to take up what it means to be a 

public intellectual" (1994, p. 170).
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 In his writings, Giroux emphasizes that teachers, and those students who want to be 

teachers, should function as public intellectuals. They should not be trained merely to play 

the role of technicians. However, he provides us with an interesting insight when he claims 

that most students are content with seeing themselves as technicians and clerks. Our 

students have their own understanding of that dilemma. “We may be thinking about the 

practical aspects of teaching more so than the abstract and theoretical. A lot of our minds 

seem to rebel against these discourses at a time when we have other things to consider”

(Ruby). Giroux realizes, and our experience bears it out, that for students to be suddenly 

exposed to a line of critical thinking is not always comfortable for them. In the type of 

reflective and critical classes we hold, students often are asked to examine their own 

attitudes, value systems, and practices. This is particularly upsetting for some experienced 

teachers who feel that their teaching is being brought into question. Of course, part of the 

problem is that students do not always have “a frame of reference or a vocabulary with 

which to articulate the centrality of what they do. They are caught up in market logic and 

bureaucratic jargon" (Giroux, 1993, p. 16). 
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 It might seem that Giroux is highlighting the deficiency inherent in students’ ability 

to understand complex issues which critical pedagogy attempts to engage. He is not 

interested in any deficient model, we believe. Instead, he is very much interested in 

students’ backgrounds and experiences.
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 It comes as no surprise to us when our students shy away from discussing the 

meaning of radical democracy. Their first reaction is that the notion of democracy is 

too abstract. Generally, we find that many students feel uncomfortable when they are 

asked to engage in discussions on inequalities - social, political, cultural, economic, 

and psychological. Some groups of students find it difficult to discuss issues of race, 

class, and gender. In our teaching, we need to take students’ sensitivities about these 

issues into account. Students have their own experiences about inequalities, race, and 

gender. “There will always be discrimination about class, race, education, sex, and 

physical appearance. If minorities can get a real say into their children’s education 

then the discrimination and the inferiority complex can be reduced” (Darren). In the 

process of free voice, and open dialectic, we have to allow all claims. “Political and 

religious freedom, women's rights, racism, oppression are all topics which are not 

ever going to end. People have their own views and will not change them” (Herb). 
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 Giroux is very willing to allow expressions of such realities. “Students have memories, 

families, religion, feelings, languages, and cultures that give them a distinctive voice. 

We can critically engage that experience and we can move beyond it. But we can’t deny 

it” (1993, p. 17). One of Giroux’s main points is that learning has to be meaningful to 

students before it can become critical. He realizes that our problem is that we have a 

theory of knowledge but no real theory of pedagogy.
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 Another issue that usually comes up in teaching Giroux’s work our students is that we have to 

Canadianize it. Our students invariably voice their concern that his books are “too American”

and that they find it difficult to relate to the examples presented in them. Giroux talks about 

educational reforms in the United States, and often provides analysis of the reform in terms of 

ongoing debates among conservatives, liberals, and radicals in the context of the 

Regan/Bush/Bush eras. In his work he discusses cultural wars going on in the United States. In 

many of his books he talks about race issues in the context of Los Angeles riots or 9/11. 

Similarly, his work is full of the history of education at all levels in the United States. That is his 

context, and we have to respect that. Many students in Canada find it difficult to relate to the 

discussion embedded in the context of the United States politics, educational history, and the 

history of race in large urban centers. “It has caused me to pay close attention to the background 

of authors, including nationality, ethnicity, religion, and educational background before using a 

particular source” (Adam). We have to find ways around this working problem. We have to 

work these borders. We know that Giroux from his long-term work in Canada is very aware of 

the issues with which we deal. We also appreciate the writings of Canadian scholars who are 

truly border crossers in the most helpful sense of the phrase.
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 However, when it comes to Giroux’s analysis of Hollywood films, fashion industry 

and sports, then our students relate to his work with great enthusiasm. They find 

themselves getting engaged in his analyses, although they do not always agree with 

his interpretations. The same is true with Giroux’s work on video and music. Students 

find it quite interesting and valuable. “It was very interesting to note how the media 

and corporations use images and their own perceptions of what they consider to be 

acceptable to maintain the states quo. They often do not portray the reality of these 

things” (Wade). 
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 Of course, the world is open to many interpretations. “I do realize the advertising 

element in movies and all the marketing schemes behind them. You should be critical 

of movies and advertising, but I think that sometimes you can over-analyze things”

(Janet). On the other hand, Giroux’s writings on violence and crime in the urban 

centers of the United States are difficult to relate to, and our students tell us that. Of 

course, it is our hope that they will never have to relate to that in the same way. In the 

beginning, when our students voiced their concerns the way they did, we felt a little 

bit surprised. We thought that most Canadian students would be familiar with these 

issues in the United States, owing to the fact that American television shows and 

news-casts have been dominating the Canadian scene for a long time. To our surprise 

again, many of the students do not watch the news; Canadian or American. They 

watch other shows selectively. In other words, the students are not always the passive 

audience we make them out to be.
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 We find three strategies work well in these classroom-teaching situations. The first 

strategy we take is to ask the students what they know about who produces textbooks, 

movies, educational videos, and other related material in North America. Where does 

the financial power lie in these areas? How big, in terms of dollars, are these industries? 

Who has control over distribution and consumption of educational material? Who writes 

curriculum material for whom? Together with our students we raise many other such 

questions. Students’ responses vary. Some students seem to know a lot about these 

questions and have access to the language of the political economy of production, 

distribution and the consumption of educational material. Some students know about 

how multinational corporations function, and therefore, have access to that set of 

language or discourses. Often these students have taken some sociology, political 

science, or history courses. In this way, students realize that many of the big publishing 

houses reside in the United States and therefore most books are American.
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 As a second strategy, we attempt to encourage students to discuss these issues in 

historical and comparative contexts. We try to raise the level of discussion by infusing 

"mini lectures" on the development of the British Empire in North America and explain 

to our students how the United States and Canada were once British colonies. We talk 

about the development of capitalism as a global force. We discuss how the great 

colonial powers, like England, played an important role in the development of 

industrial or early capitalism. We touch upon various discourses on imperialism, when 

and where it warrants infusing this type of knowledge. Most students have heard about 

the globalization—politically, socially, culturally, and economically—of all aspects of 

modern life. So, this gives us an opening to infuse critical discussions on globalization, 

Fordism, post-Fordism, late capitalism, neo-liberalism, flexible accumulation, post-

modernism, post-structuralism, post-colonial writings and cultural studies. 
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 In addition to this we include the voices of aboriginal groups. The goal here is to 

encourage students to read and discuss this material in a comparative and historical 

perspective. It will be no surprise to readers to hear that students often hesitate at the 

amount of reading that we suggest to them. Very often their resistance is most 

sincere. “I feel that the material in this course is very relevant and allows us to think 

critically and enter a classroom with an open mind about society and education”

(Jay).
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 To further deepen the discussion of why professors in Canada, by choice or default, use 

American textbooks we find it useful, as a third strategy, to discuss with students the 

nationalist and the continentalist perspectives on Canada. Briefly stated, nationalists have 

generally lamented the domination of Canada by the United States and would like to reduce 

this dominance in all aspects of Canadian life—economics, political, social and cultural. 

The fact is that many Canadian institutions are highly integrated with institutions of the 

United States. On the other hand, continentalists have traditionally viewed the development 

of North America as a unified process. These short discourses give us as teachers an 

opportunity to integrate most recent developments affecting North America as a whole. For 

example, the ongoing discourses of Canadian nationalists and continentalists provide the 

context in which we can extend these discourses to the discussions of NAFTA and other 

agreements between the United States, Canada, and Mexico. Building on discussions of 

NAFTA, we talk about the impact on Canadian education, job training, and human resource 

development in general. In such discussions we are able to talk about crossing borders in 

both a literal and a figurative sense. 
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 We will discuss one more situation that arises when we attempt to integrate Giroux’s 

writings on race, democracy, gender, and multiculturalism. In his writing on these 

subjects, Giroux emphasizes that we should respect others in terms of their 

differences and self-identities. For him, real democracy means reducing inequalities 

that separate the marginalized people from the mainstream. It also means creating 

conditions in which justice and fairness becomes the norm, thus improving the life 

chances of people who have been traditionally denied the opportunity to participate in 

the opportunity structure of a society. Giroux says that schools should be considered 

public spheres, where students should learn how to create conditions for democracy. 
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 Students should be taught to become good citizens who will have the knowledge to 

understand how political, economic, and social institutions function in a democratic 

society. Moreover, such citizens should have the courage to participate in civic culture 

in order to make their communities and society more equal, just, and fair. However, 

according to Giroux, although schools could play a necessary role as a site in 

transforming society based on the principles of radical democracy, they do not always 

provide sufficient conditions for the development of a radical democracy. 
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 For a radical democracy to develop, we need to expand the notion of public spheres. 

Public spheres can be seen as spaces where citizens debate on various issues effecting 

their daily lives, independent of the state and economic institutions. These public 

spheres are not places where citizens involve themselves in the buying and selling of 

goods and services as they do in the market place. These public spheres are spaces 

where citizens build relationships and communities and contemplate how they want 

to live and enjoy their lives. Examples of some of these public spheres are 

neighborhood clubs, townhouses, church groups, community halls, local sports 

arenas, theatre groups, and so on.

Classroom Teaching

358

Table of 
Contents



 We indicated earlier that we have observed time and again that some students feel 

uneasy when they engage in discussions dealing with democracy as outlined by Giroux 

in his writings. Many students do not believe that inequalities can be completely 

eliminated in any society. Some students do in fact believe there will always be rich and 

poor, advantaged and disadvantaged, powerful and less powerful people, no matter what 

is done, according to some students. These feelings exist both in homogeneous 

mainstream classrooms in the United States and Canada, and in multicultural classrooms 

in both countries. Students in both settings want to compete with each other and want to 

experience individual success rather than worry about the success of the whole group 

with which they identify themselves. For example, in a multicultural classroom some 

students do not hesitate to voice concern about how their groups have been 

discriminated against and marginalized by mainstream institutions and social policies. 
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 But this does not mean that they want to get rid of the social stratification within their 

own groups. They want to be in a privileged position within their own groups; they 

do not wish to be associated with the under class and less privileged members of their 

group. At this level, their aspiration, desire, and ambition is to be associated with the 

privileged people in all cultural groups, especially with the successful members of the 

mainstream society. The structure of the classroom in a university setting reinforces 

these feelings in the sense that students have to be evaluated and graded at the end of 

the term. There are often attempts by some administrators occupying important 

positions in the university structure to pressure professors to grade students using the 

criterion of the bell curve. They usually claim to do this in the name of standards and 

excellence. This logic escapes us. 
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 Giroux, in his writings, has critically analyzed this move on the part of the administration 

in institutions of higher education, as well as in the public school systems. But the 

situation we have often faced in our classrooms is that some students want to be graded 

on the basis of the bell curve criterion. These students are often relatively more 

outspoken and in many cases dominate policy making of student unions and 

organizations. It also has to be noted that these students often have profited from courses 

and programs that have used some form of bell curve criterion. It is further true that 

many students do not want us to mess with the transmission forms of teaching and 

learning in which they have succeeded. Hegemony rules.
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 In these situations the best we have been able to do is to admit that total eradication 

of inequalities in any modern society remains a remote possibility. “We have to 

recognize there are gender differences and biases within the school as well as outside 

the school. However, I didn't experience any problems with gender differences or 

bias, at least I don't remember any” (Terry). Once we make such an admission, we 

find that students accept the idea that social, political, economic, gender, race and 

cultural inequalities could be reduced to a great degree. They further agree that they 

should be reduced. If students are willing to adopt humanistic and liberal attitudes 

toward social, racial, economic, and gender equalities they need not be threatened by 

the more radical set of attitudes toward these concerns. It is simply another moment 

in quiet transformation. We take the thinking and commitment of our students 

seriously and build on their strengths. We organize our classroom teaching to 

reinforce their ideas that inequalities could be reduced to a great degree and extended 

into society. At the same time, we attempt to integrate Giroux’s writings on these 

subjects.
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 In our discussions about Giroux’s work we have identified some steps that Giroux 

takes in order to organize his material. For example, he (1) takes up a current issue, 

(2) describes it briefly, (3) describes how the right and the left create opposite 

practices.
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We believe that one of the most significant sites that we work at is in the area of 

graduate research. Like other university professors we do this work in teaching 

courses on educational research and in supervising masters and doctoral students. 
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 We approach each course or supervision with a certain gentle apprehension. For we 

know that there is little doubt that there is increased diversity in how social research 

is approached and conducted. This diversity has lead to vastly expanded options for 

framing and carrying out educational research. A quick glance at the titles for papers 

presented at research conference gives some indication of the array of approaches to 

educational research. 

GRADUATE RESEARCH

366

Table of 
Contents



 There is also little doubt that the methodological and theoretical debate in education 

parallels a similar reassessment of dominant research approaches and methodologies 

underway in other academic areas. In many ways education is leading the way in this 

regard. Behind all of this development is the understanding that different modes of 

educational research involve different ways of examining the links between 

educational theory, practice, and change. No longer is research in education seen as a 

simple process of finding a solid method and applying it to everything that is studied. 
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 Education is much too complex for that. Discussions about research are very important 

in education, because of the struggles about what knowledge is important and who is to 

be authorized to speak about educational visions. Representation is always a hot topic in 

our discussions with graduate students. We try and instill the need to do respectful 

research.
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 In our discussions with graduate students we probe the relationship between educational 

research and educational practice as well as examine the different kinds of knowledge 

that we have access to. We investigate the place of theory and practice in education and 

emphasize that educational problems need to be researched in the social, cultural and 

historical context in which they emerge. We also stress that educational research should 

concern itself with values, judgments, and the interests of people. We recommend doing 

research with people and not on them. 
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 We always stress the claim that critical educational research is human, social, and 

political. We encourage discussions that interrogate prevailing educational structures 

and the political nature of schools and educational institutions. This often means a 

sharing of the contexts in which graduate students work and teach.
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 We want our students to know that critical educational research has the aim of 

transforming education and therefore is directed at educational change. Here is where 

we have our students use research questions based directly on their work situation or 

experience. 
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 We encourage graduate students to bring a critical lens to their topics by asking the 

questions like the following. In connection with your chosen research topic what 

relations among knowledge, power, and forms of domination would you need to 

critically examining? In relation to your research topic what social, cultural, political, 

economic, and historical sites and institutions would you need to probe? What 

ideological questions would you need to ask?
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 How are the particulars of your research question linked to the larger factors of social, 

cultural, and economic realities? What educational values and beliefs stand behind any 

critical examination of your chosen topic? How do we get beneath the surface of 

institutional practices and structures that would have an impact on critically 

researching your topic?
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 What elements of critical research would you use to guide your methodology in dealing 

with your chosen topic? What empirical work do we need to do to get at your research 

questions? In addition to the above topics and critical questions we examine key texts, 

issues, and methodologies within qualitative and critical educational research.
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 These texts, issues, and methodologies are normally drawn from cultural studies, action 

research, critical ethnography, narrative inquiry, critical pedagogy, and feminist 

research. 

GRADUATE RESEARCH

375

Table of 
Contents



 There was a time when many researchers would have denied that research is political. 

Today, the situation is different. There are, no doubt, still some who reject the idea that 

their work is political, but it is much more common to find declarations, or at least 

admissions, that it is. At the same time, claims that research is or should be objective, 

value neutral and non-partisan are under attack. In the past, the denial that research is 

political was part of the assertion by social researchers of the scientific nature of their 

work, of its distinctiveness and authority, of its superiority to commonsense and 

practical experience. 
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 To a large extent claims to scientific rigor objectivity and political neutrality were 

part of the process by which social science disciplines established themselves in 

institutional terms. In our discussions with graduate students we indicate that there is 

now greater emphasis on the fact that social and educational research cannot but be 

political. 
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 Giroux views the claims for objectivity are based on the use of normative criteria 

established by communities of scholars and intellectual workers in a given field. He 

further believes that it is impossible to achieve intellectual inquiry and research, which 

are free from values and norms. Giroux believes that it is pointless to separate values 

from facts or social inquiry from ethical considerations. We agree. As we noted in the 

Reading Giroux part of this text, Giroux is very interested in the question about “the 

ways of producing knowledge and, more broadly, the validity of the distinction between 

legitimate intellectual knowledge and other kinds of knowledge” (Giroux & Aronowitz, 

1991, p. 17). He points to the sacred place that quantitative methods of research have 

created for itself. He questions this place. 
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 We wrote earlier in this volume that the culture of positivism has traditionally set the 

parameters and values of educational research. Scholars working under the umbrella of 

positivism have limited what is accepted as worthwhile knowledge while marginalizing 

the valuable work of others. 

GRADUATE RESEARCH

379

Table of 
Contents



 We remind students that the early 1970’s witnessed a gradual shift towards a more 

critical approach in educational research. Then the importance of social structural 

arrangements, power, ideology and social conflict, especially class conflict began to 

emerge in a powerful way. This research had concerns with everyday social 

interactions. Adequate attention was not being paid to differential power relations in 

such interactions. Traditionally researchers did not give proper consideration to the 

origins of power relations in structural divisions and conflicts. However, as a whole, 

the critical paradigm has offered alternative concepts for inclusion on the research 

agenda. These concepts include social structure, social conflict, regulation of social 

order, ideology, power and control along with class and gender. The methodologies 

of the emerging critical research tend to be qualitative, naturalistic and non-positivist 

and include life history and other informal interviews, observational methods 

especially participant observation case studies and social history research.
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 The central concepts and emphases of the critical paradigm raise key questions that can 

be examined by many forms including document and text analysis. These concepts 

include but are not limited to a concern with analysis at a societal and social structural 

level; an emphasis upon conflict between social groupings and on the dynamics of 

struggles between them; an emphasis on power and control in the relation between 

social groupings; an interest in ideology as a means by which existing structures and 

social arrangements are legitimated and maintained; a commitment to not taking for 

granted what-is-said; and a commitment to changing the existing state of things. We 

have found that when graduate students understand the evolution of educational research 

they are in a better position to have a context for their own work. The comments in these 

pages are reflective of a critical-dialectical approach to social and educational research. 

The ideological and philosophical underpinnings of this approach are not taken for 

granted. 
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 We stress that it is reasonable for different persons to accept different interpretations 

and unreasonable to hope that one type of research can or should resolve all conflicts. 

In our interest with educational research we are informed by Henry Giroux’s work in 

Impure Acts, Beyond the Corporate University, and Take Back Higher Education. 

McLaren and Giarelli write, “Giroux makes the production, texts, and practice of 

critical educational research themselves subjects of critical theory and educational 

research” (1995, p. 17).
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 So much of the conceptual ground that Giroux covers is great material for social and 

educational research.  “By politicizing the notion of schooling, it becomes possible to 

illuminate the role that educators and educational researchers play as intellectuals 

who operate under specific conditions of work and who perform a particular social 

and political function. The material conditions under which teachers work constitute 

the basis for either delimiting or empowering their practices as intellectuals.” (1988a, 

p. xxxii).
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 We believe that no one-research paradigm is the best for all occasions. We need to 

realize that scientific, ethnographic, and critical modes of investigation each offer a 

worthwhile type of understanding. In our discussions we stress that what we are 

doing is not so much research methods as procedures that are given differential 

meanings within intellectual traditions or paradigms (McLaren and Giarelli, 1995). 

We readily admit that many of the differences in educational research are based on 

conflicting political and philosophical ideologies. However, there is a growing 

realization that the attempt to dispense with values, historical circumstances, and 

political considerations in educational research is misguided.
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 Giroux claims, “Reducing theory to issues of verification and empiricism does not do 

justice to the issue of the historical connectedness between the language of theory 

and how it frames its objects” (McLaren and Giarelli, 1995, p. 28). Our discussions 

with graduate students often centre on such topics as positivism and anti-positivism, 

the relationship between qualitative and quantitative research, the distinction between 

factual and value issues, as well as critical research. We indicate to students that part 

of the agenda of critical educational research is to explore the relations among 

knowledge, power, and domination and realize that schools, for example, are cultural 

and historical sites. It is not easy to decide what methods should be used to critique 

such complex relationships in educational research. 
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 For example, if we wished to examine the many facets of the "restructuring" and "reform" 

activities that are rampant at local levels in education, where would we start and what 

research means would we use? Would we be content to research discrete problems about 

the education system as if such problems were not somehow linked to the bigger factors of 

social, political, cultural, and economic realities? However, when we deal with such 

discrete problems we find that students can more readily see the links between the macro 

and micro issues. We also emphasize with graduate students that they have a 

responsibility to acknowledge that their research is not neutral. Reflexivity as it applies to 

critical research implies that the orientations of researchers will be shaped by their socio-

historical locations, including the values and interests that these locations confer upon 

them. What this represents is a rejection of the idea that social research is, or can be, 

carried out in some autonomous realm that is insulated from the wider society and from 

the particular biography of the researcher, in such a way that its findings can be unaffected 

by social processes and personal characteristics. Also, we emphasize that the production 

of knowledge by researchers has consequences.
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 Very often our graduate students do their research with students or teachers and they 

can readily see what we are talking about. “Educators do not have a cookbook of 

proven recipes that work in every teaching and learning situation. The same could be 

suggested with regard to the most effective strategies that practitioners can apply to 

active reflection of their practice” (Kendra).
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 Critical educational research should always begin with the notion that existing social 

relations structure knowledge. Educational research should never be done in a 

vacuum. From a critical approach this simply does not make sense. Solutions to 

problems do not occur in a vacuum? We also stress that educational instances cannot 

be observed without reference to the shared educational values and beliefs of those 

involved with the critical research. We can only make sense of our research findings 

if they are placed against the background of a shared educational framework of 

thought. This is one of the reasons that solutions to educational problems must be 

produced and presented in their social, cultural, historical, economic, and political 

context.
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 In addition to this, critical educational research should concern itself with the values, 

beliefs, judgments, and interests of the people involved with the particular research 

project. We have to remind ourselves that knowledge is never the product of a mind 

that is detached from the realities of daily concerns. 
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 Knowledge is produced out of human activity that is motivated by natural needs and 

interests. We believe that it is part of our mandate in a progressive institution to allow 

and affirm the research directions of the critical, post-structural and post modern. We, 

following on our own ideological foundations, try to indicate to graduate students the 

value of doing critical research. We remind graduate students that there are many 

ways of doing educational research. 
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 For example we talk about feminism, as a critical approach to research; the political 

character of methods used; the political significance of a particular type of data; and 

ethical issues involved with certain kinds of research. This list of topics covers a wide 

variety of methodological issues. We need to ask ourselves can we produce accounts 

that correspond to the nature of social and educational reality? In many cases when 

we work with graduate students who are interested in critical questions, we begin 

with local educational issues that necessitate researching the political, cultural, social 

and economic contexts. 
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 One of our key agendas is to help students realize the vital connection between micro 

and macro issues. We also remind our graduate students that the theoretical and 

ideological frames that they bring to the inquiry are crucial. These theoretical and 

ideological frames cannot be dispensed with for they are the glasses through which 

we see the world.
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 One of the openings we look for in our work with students is to affirm teachers’

voices through the use of narrative research. We stress that the nature of teachers’

knowledge is often linked to teachers’ narratives. This sometimes surprises graduate 

students. 

GRADUATE RESEARCH

393

Table of 
Contents



 Explorations of what teachers know, how they think and learn professionally or how 

they make decisions in the classroom is a developing strand of research about 

teaching. Teachers’ classroom knowledge can be thought of as high context 

knowledge in the sense that most of the relevant information necessary to interpret 

what teachers say is either in the physical context or internalized in the person. When 

graduate students realize this they are helped to appreciate their own experience and 

their own voices. They learn to share and value their own personal practical 

knowledge.

 “Reflecting back on my years of teaching, I know that I have been successful in 

teaching my students some very valuable life lessons. Yet, at the same time, I realize 

there are many innovative approaches I could put into practice” (Vidi).
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 Graduate students also learn the virtue of solving problems in specific situations and 

their descriptions of teaching, classroom management, and evaluation sound more 

like stories than theories. We also should note that the notion of teacher voice is very 

much linked with narrative research. The narrative account must therefore carry the 

teacher’s voice if researchers and other observers are to know what a teacher knows 

or feels. This emphasis on voice and narrative also concurs with our agenda to 

encourage teachers to see themselves as researchers. That is why we put so much 

emphasis on action research.
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 Action research is intended to support teachers, and groups of teachers, in coping 

with the challenges and problems of practice and carrying through innovations in a 

reflective way. 
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 Action research is research by practitioners to solve their own problems and improve 

their professional practice. Educators, from wide ranging positions, need to become 

researchers and self-reflective practitioners. We feel the need to share these ways of 

researching with our students. There is a need to stress the importance of understanding 

society from within, of interpreting social conduct in terms of cultural roles and norms 

and through the intentions, motives, emotions, and feelings of individuals. There is a 

need to present to our graduate students not only research that probes the effects of 

causal mechanisms but also the effects of negotiated rules and norms. We need to 

examine the social structures and agency. In education, action research lies in the will 

to improve the quality of teaching and learning as well as the conditions under which 

teachers and students work in schools. 
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 Action research is intended to support teachers, and groups of teachers, in coping with 

the challenges and problems of practice and carrying through innovations in a reflective 

way. As Kincheloe states, “critical research is always conceived in relation to 

practice—it exists to improve practice” (McLaren and Giarelli, 1995, p. 74). 

 This idea has great appeal for the graduate students we work with. Teachers are 

essential to the development of teaching and learning, however many feel that their 

input is often ignored or they lose interest because the “wheels of bureaucracy” turn so 

slowly. 

 “Teachers must know their learner or make a conscious effort to be informed as much 

as possible concerning their students. In doing so, they are the best to plan, teach, 

assess, and reflect on the assessment to help their students have meaningful learning 

experiences. The groups, outside of the classroom itself, who wield control and 

influence must learn to appreciate the role of the teacher in the learning process and 

appreciate their input.” (Jennifer).
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 As we have noted many times in this project, Giroux sees great value in a closer working 

arrangement between education and cultural studies. When it comes to doing research, he 

is no less emphatic. He believes that a program that would utilize faculty from the 

different departments to teach interdisciplinary courses and to engage in collaborative 

research would be of great benefit. For example, he believes that “courses offered could 

be developed around themes like language and power in educational administration, 

reading educational psychology as historical texts, analyzing diverse curricula languages 

as a form of cultural production, analyzing pedagogy as an ethical discourse, and so on”

(2005b, p. 195). 
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 It is stating the obvious to claim that education itself is very complex. How could we 

expect less complexity from educational research? 
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 We have to realize that educational inquiry and the knowledge it produces is never 

neutral. This knowledge is often constructed in specific ways that privilege particular 

ways of thinking and certain people while it can often silence others. As we have 

indicated above, it is necessary to place many of these questions and problems in the 

larger systems of society, culture, politics, and economy. It is also obvious to see that 

claiming any one—research approach can fully investigate all of these questions is to 

invite the wrath of Kuhn.
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 In this section we move beyond the traditional borders of pedagogy to public 

pedagogy. We wish to share our attempt to integrate Giroux's work in our practice at 

the level of cultural production through drama. 
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 It is interesting for us to realize how easy it is to move from traditional pedagogical 

sites that are so familiar to the places of cultural production. It is also of interest to see 

how very portable the salient concepts of pedagogy transfer to cultural production. 

However, when we accept that the concepts of representation, power, ideology, and the 

like are so closely linked with both pedagogy and cultural production it is not hard to 

see why these borders are so readily crossed. Once again, the work of Henry Giroux 

has proven to be so very helpful.
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 For our purposes, in this articulation of Giroux’s contribution to our work, we are 

limiting our use of cultural production to drama and theatre. In contextualizing and 

describing this site, we are following Giroux’s view of drama “as a pedagogical practice 

that links theory and practice, on the one hand, and the politics of representation and the 

body on the other” (Doyle, 1993, p. ix). For purposes of simplicity, we are using the 

term theatre to mean that drama which is put on stage. In this section of Teaching 

Giroux we will rely heavily on the concepts drawn from Giroux’s work that deal with 

culture, society, representation, critical engagement, history, identity, power, ethical 

discourse, cultural politics, and cultural production 
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 Part of our agenda, influenced by Giroux, has been to link language, experience, 

affirmation, knowledge, and social responsibility. In other words, we have always seen 

the drama work we do as a process of critical engagement. Doing drama was always 

seen as political. The very nature of doing this type of cultural production cannot but be 

political. The personal interchanges and the varied roles played and played out in 

drama dictate that the process be political. The elements of power, knowledge, and the 

struggle for interpretation, constitute the political. 
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 As Giroux claims, we engage in plays as part of a broader attempt to understand 

ourselves, as well as our relationships with others. With drama we can also see how 

the dynamics of power operating in the intersection of life and fiction. Doing theatre, 

developing drama, and producing culture is an act of agency. One of the fascinations 

with doing such work is that it is done new each time. In fact, one of the conventions 

of theatre is that we give “the illusion of the first time”, no matter how often the part 

has been played. This is one aspect of what Giroux calls the politics of representation. 

He claims that we need to engage each other in critical acts of cultural production. To 

do this we need to examine what interests stand behind the choice of play, the casting 

of roles, as well as the interpretation by the director. We need to “problemize the 

relationship between history, identity, and power [and deepen] the possibilities of an 

aesthetic that is at once critical, political, and emancipatory” (1993, p. x). 
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 Giroux believes that this form of cultural production can employ the critical categories 

of voice and difference in a way that links the private and the public, and that mark out 

our sense of place, culture, and community. 
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 No matter how much we choose to ignore the politics of theatre we are confronted by 

various representations of identity construction, ethical considerations, and the interplay 

of domination, power, and agency. “The play we did told a story that simply recognized 

our place on the planet and how that planet must be protected from our weakness, a 

counterpoint to our strength of theatre. Theatre makes us strong, individually and in 

groups. Not a politic many we know and work with can live with. It is dangerous 

because it challenges us all to find our humanness (Fred).” Following on Giroux, we 

believe that a cultural politics necessitates that a discourse be developed that is attentive 

to the histories, dreams, and experiences of those presenting plays as well as those that 

absorb plays (1988a). 
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 We all operate with certain languages, ideologies, social processes, and myths that, as 

Giroux claims, position us within existing relations of power and dependency. Power 

is an active process within our lived relationships and conditions. There is no better 

way, we believe, to probe that power, than through the medium of drama. Giroux 

claims that power can be best understood through the experiences that we share in 

specific contexts and settings. That is what drama does best. Giroux is also aware that 

“the symbolic presentations which take place in various spheres of cultural production 

in society manifest contested and unequal power relations rooted in discursive and 

nondiscursive social forms” (1993a, p. 80).
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 One of the plays that we have produced recently speaks about the demise of a single 

industry factory town. This drama deals with one person's struggle to maintain his 

dignity as he copes with the loss of his job, his family, and ultimately, his freedom. 

The title for the play was taken from the lyrics of a song; "Though we gave them our 

best years, now they've paid us back by making us yesterday's men [sic]”. These lines 

succinctly capture the essence of Yesterday's Men, which was meant to be a reflection 

of today's economic reality for many people. The play tells the universal story of the 

day to day struggle of shut-downs, moratoriums, loss of heritage, and the resulting 

human tragedy, as more and more of our people are consigned to the social scrap 

heap. 
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 Giroux claims that power can be best understood through the experiences that we 

share in specific contexts and settings. That is what drama does best. 
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 One of the things that we have come to do, on a regular basis, is to examine how 

people create stories, memories, and narratives. We have found ways to probe “the 

conscious and unconscious material through which members of dominant and 

subordinate groups offer accounts of who they are and present different readings of the 

world” (Giroux, 1988a, p. 106). 
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 Giroux would say that it is one of those “ideologies and practices that allow us to 

understand the particular social locations, histories, subjective interests, and private 

worlds that come into play in any culture” (p. 106). In our cultural work, through drama, 

we are never content with simply presenting. We are never content with accepting the 

play at face value. We always ask: “What can we do with this play?” We are not willing 

to simply reproduce a play. We want to ask the cultural, social, historical, and political 

questions. 
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 Giroux is certainly right, when he says that the cultural work we select and produce must 

be interrogated critically in relation to expressed ideologies, personal representations, 

and social life. We have found that in order to do this we need to systematically, as part 

of the rehearsal time, to discuss, not only what is happening in the play, but also what is 

happening to us as we prepare it. We have become acutely aware that as in traditional 

pedagogical projects different people have different agendas. 
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 We have to learn to work together in a fashion that not only probes but also transforms. 

It often becomes apparent that “the pedagogical dimension of cultural work reveals that 

the symbolic presentations which take place in various spheres of cultural production in 

society manifest contested and unequal power relations rooted in discursive and 

nondiscursive social forms” (Giroux, 1994, p. 64). With our work there is a concern 

with the “analyses of the production and representation of meaning and how these 

practices and their effects are implicated in the dynamics of social power” (Giroux, 

1993, p. 2). If we do not take this approach, then we will simply perform empty theatre. 
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 Drama and culture are interdependent. The culture feeds the drama and the drama 

helps the culture. …The personal as well as the cultural informs the drama processes, 

and invariably both show up in the production. It is obvious that drama is a social 

force, and we need to use it as such. Most plays were not written on contract but were 

produced in a given culture to express some aspect of that culture. One such play that 

we researched, wrote, and produced recently was called Out From Here. This play 

was intended to show the unique cultural and historical bonds that exist between 

Ireland and Newfoundland. The play, while set in Newfoundland, is inextricably 

bound with the history and culture of Ireland. The story of “out-migration” as it 

happens in Newfoundland is linked with the “Diaspora” that has been part of the Irish 

story. The story line begins with a farewell party for a Newfoundlander who is being 

forced to leave her once profitable business and community. The farewell party sets a 

story in motion that traces the migration of this individual’s ancestors from Ireland to 

Newfoundland. 
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 Another aspect of our Giroux inspired work, is done with schools and community drama 

groups. We have noticed that a large number of high-school students and teachers 

writing and presenting their own plays. These plays usually grow out of the shared life 

of a community and are performed for the community and in this way become part of 

the produced culture of that community. This communal value alone speaks to the 

critical possibilities of drama because here we are not talking only about performance 

but about a process that is essential to cultural production. Drama in this instance is not 

simply a reflection of culture but a critical interaction with that culture and a production 

of culture.
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 When we work with people on drama projects we try and look to the world of those 

involved in the cultural production and not limit themselves to plot, character, and 

form, which are important aspects of drama but are not necessarily transformative. A 

culture that does not see itself can not know itself. “A culture that does not know itself 

can be lost without ever knowing it has been found. Theatre at its best is informative, 

engrossing light. It is the imaginative window through which we may view ourselves, 

and wonder at who we are, where we have been, what we can be. It is an opening, 

awaiting our entrance.” (Michael)
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 We have tried to take Henry Giroux’s advice very carefully when he advocates the 

need to create the conditions and safe spaces that “offer teachers and students the 

opportunity to be border crossers as part of the effort to learn new languages, refiguring 

the boundaries of interdisciplinary discourse, and to consistently work to make the 

familiar strange and the given problematic" (1993b,p. 25). 
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Reading Guide Autobiographical Sketches

1. Giroux in Border Crossing

• Shift in Giroux’s politics and his theoretical work

• Teacher education and public schools still crucial sites for critical citizenship

• Underestimation of both the structural and ideological constraints under which teacher labour

• The ravages inflicted by federal and state policies on education during the Reagan/Bush era

• Factors reducing the influence that critical educators might play as public intellectuals

• The shift away from pedagogy as dehistoricized, theoretical practice

• Pedagogical practice as a form of cultural politics

• The use of language

• Teachers are not “too dump” to read theoretical books

• What pedagogy actually is and does

• Demand of a rewriting of the meaning of pedagogy

• Politics of erasure in the Bush era

• Rise of a new form of McCarthyism

• The debilitating effects of Eurocentric perspectives on identity and difference

• The concept of “cultural worker”

Set One:    Autobiographical Sketches
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Reading Guide Autobiographical Sketches

2.   Giroux in Between Borders

• The field of cultural studies and critical pedagogy

• Issues regarding representation and the discourse of difference, desire and the pedagogy of 

commodification, cultural memory and the politics  and cultural work, democracy and the discourse 

of the border intellectual and eros and the politics of reception

3.     Giroux in Disturbing Pleasures

• Growing up in a working-class neighbourhood in Providence, Rhode Island

• Popular culture and schooling

• My friends talked, danced, and lost ourselves in a street culture

• The school and me

• The culture of print

• Disc, male prerogative and sport

• The language

• The working-class kids in my school

• What happened to my friends

• Escape into a middle-class world

• Return to my own sense of home and identity

• Pedagogy is not a discipline

• Pedagogy is about the creation of public sphere /      Electronic media         
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Reading Guide Autobiographical Sketches

4.   Giroux in Channel Surfing

• The Reagan/Bush period beginning in the 1980s

• A broader dialogue in understanding the current circumstances shaping the lives of young people

• The category of youth

• Youth as lived experience

• The formative condition of my own youth as it was lived in the late fifties and early sixties

• Race and class division

• A different set of circumstance for today’s youth

• The threat of dead-end jobs, unemployment, and diminished hopes confront today’s youth

• Hip-hop culture

• What is meant to be a white male

• Whiteness and maleness

• My working-class neighbourhood

• Individual and collective identities

• Interaction with “others” were violent

• Segregation was the order of the day

• Community was defined within racial and class difference

• Solidarity was mostly based on the principle of exclusion

• College students and us
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Reading Guide Autobiographical Sketches

4.   Giroux in Channel Surfing  (cont’d)

• Had no contact with middle-class and ruling-class kids until we went to high school

• The working-class black and white kids and the rich white kids

• Basketball in my life

• Racial and class differences fueled  by bigotry, intolerance, and systemic inequalities were the 

disruptive forces in my life

• An attempt to engage in a form of memory-work

• Education works best when those experiences that shape and penetrates one’s lived reality are 

jotted, unsettled, and made the object of critical analysis
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Reading Guide Biographical Sketches

5.   Paulo Freire’s commentary on Giroux and his work

• Giroux as a thinker and an excellent professor

• Complex relationship among objects

• History as a possibility

• The unquestionable role of subjectivity in the process of knowing

6. Stanley Aronowitz’s commentary on Giroux and his work

• The United States as the leading imperial power

• Socialism

• Education as the great democratic institution 

• Education for self improvement

• American capitalist democracy

• American education as a route to social mobility

• Failure of schools to obliterate class inequality

• Schools linkage to the industrial order

• Schools as more than ideological apparatus

• Scientific management

Set Two:   Biographical Sketches
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Reading Guide Biographical Sketches

6.   Stanley Aronowitz’s commentary on Giroux and his work (cont’d)

• The degradation of labour in the 20th century

• Critical research on schools in the United States 

• Giroux’s work as critique of the functionalist assumption of both liberal publicists and radical critics 

of American education

• Giroux’s major contribution to educational theory

• Giroux performing the work of immanent critique

• The principle of hope

• The school is a terrain of contestation rather than an ideology machine

• Giroux’s contribution to the critical theory of education and social theory

7. Peter McLaren- Henry Giroux’s Pedagogy of the Concrete 

• Schooling and its Relationship to the Wider Society

• The generative foundations for a Critical Social Theory of Schooling

• New Advances in Social Theory and New Categories of Theoretical Inquiry

• Schools Function as One of the Major Mechanisms for the Development of the Democratic and 

Egalitarian Social Order
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Reading Guide Biographical Sketches

7.   Peter McLaren- Henry Giroux’s Pedagogy of the Concrete  (cont’d)

• The Analysis of the Neoconservative Resurgence in Education 

• The Logic of the Excellence Movement in Education

• The Criticisms of Progressives in Education

• Institutionalized Tracking and Structuring the Curriculum

• Political and Pedagogical Accomplishment of Giroux

• The Structured inequality of Competing Self-Interests Within a Social Order

• The Fundamental Public Services Associated With Schooling in American Society

• The Political Forms of Contemporary Schooling

• The Limitations and Historical Contingency of Theory Itself

• Giroux’s Critical Thought as Part of an Ongoing Project of Pedagogical Struggle and Political 

Empowerment

• Cultural Studies

• The Imperatives of Empowering Students

• The Central Issue is the Development of a language for Educators

• For Transforming the Larger Social Order

• The Dominant School Culture
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Reading Guide Biographical Sketches

7.   Peter McLaren- Henry Giroux’s Pedagogy of the Concrete  (cont’d)

• Hegemonic Practices That Often Silence Subordinate Groups 

• A Passion and Indignation in Giroux’s Writings

• A Militant Hope in Giroux’s Writings

• The Capacity of Human Agents to Remake the World

• Teaching as a Form of Cultural Politics

• Teaching as a Pedagogical Enterprise That Takes Seriously Relations of Race, Class, Gender, and 

Power in the Production and  Legitimation of Meaning and Experience

• A  Series of Questions Which Have Guided Giroux’s Work

• Periods to Giroux’s Work: First, (late 1970s) The Concept of Culture Had to be Politicized and 

Theories of Social and Cultural Reproduction had to be Challenged

• Second, (early 1980s) The Issue of Agency and Student Resistance Needed to be Considered

• Ideology

• The Transformative Possibilities of Experience

• Classroom Knowledge

• Teacher Must Make Knowledge and Experience Emancipatory

• Civic Courage
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7.   Peter McLaren- Henry Giroux’s Pedagogy of the Concrete  (cont’d)

• The Concept of Schools as Democratic Public Spheres

• Democracy

• The Issue of Language

• The Concept of Power/Knowledge and Teachers as Intellectuals

• Giroux’s View on Scholarly Writing

• Giroux’s Notion of Schooling as a form of Cultural Politics

• Pedagogy

• A Pedagogy of the Concrete

• Instrumental Practice and Empowering Practice

8. Joe  L.  Kincheloe, Peter McLaren and Shirley  R.  Steinberg’s commentary on 

Giroux’s work

• Giroux as the most creative educational thinker

• Giroux and the struggle for a radical democracy

• Giroux’s trademark language of critique and possibility

• Giroux’s analysis of Reaganism

• Giroux’s introduction of Frankfort school critical theory into the discourse of educational scholarship
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8. Joe  L.  Kincheloe, Peter McLaren and Shirley  R.  Steinberg’s commentary on 

Giroux’s work   (cont’d)

• Giroux’s ability to name ways in which power operated to undermine the dignity and mobility of 

marginalized students

• Giroux’s ability to demonstrate power of social theory

• Giroux’s ability to unmark forms of domination

• The relationship among power, ideology, and schooling

• The culture of positivism

• The distinction between the culture of positivism as ideological form and positivism as a specific 

philosophical movement 

• Schools a site of oppression

• The self-determination (agency) and construction of student and teacher subjectivities

• Giroux’s appreciation of poststructuralist contribution to social theory

• Giroux’s insights concerning modes of reception and mediation

• Giroux’s fascination with British cultural studies

• Giroux’s conceptualization of power as a concrete set of practices

• Giroux’s analysis of the critical postmodern feminist theory 
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8. Joe  L.  Kincheloe, Peter McLaren and Shirley  R.  Steinberg’s commentary on 

Giroux’s work   (cont’d)

• Giroux’s use of the post colonial critiques of the Eurocentric position

• Giroux’s version of a critical postmodern and multicultural pedagogy

• Giroux’s critical pedagogy and issues of difference

• Construction of race, class, and gender identities of students and teachers

• Giroux’s focus on the pedagogical terrain of power, knowledge production and transmission in 

relation to the referent of a radical democracy

• Cultural studies and popular culture as legitimate areas of academic studies

• Giroux’s refocused concern with cultural studies and radical democracy

• Giroux’s 1990s understandings of the pedagogical process, new insight into pleasure, new map of 

desire, and fresh interpretations of relationship among reason, emotion, and domination 
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Reading Guide Interviews

9.   David Trend- Critical Pedagogy and Cultural Power: An Interview With Henry 

Giroux

The Language of Critical Pedagogy / The New Paradigms That Pedagogical Language Conveys / 

Marxism / The Reagan Administration / Allan Bloom, E.D. Hirsch Jr., Dian Ravitch, John Silber, 

Chester Finn Jr., and William Bennett / Trilateral Commission Study of 1965 / Turning Democracy 

on its Head / What “Taken Up” Means? / Struggle and Democracy / Theories of Schooling and 

Cultural Politics / The Right Left Cultural Workers / The Language of Teacher Education / The 

Ideology of Positivism / Authority and Agency / The Problem of Authority / The Power of the Public 

Intellectuals / Teachers and Communities / Cultural Workers / The Fight for Curricular Democracy / 

Schools as Political Sites /  The Need to Broaden the Definition of Culture and Political Struggle / 

Discursive Spaces / Why Pedagogy is Both Exhilarating and Danger

10. The Hope of Radical Education: A Conversation With Henry Giroux

Radical Education / Radical and Critical / Empowerment / Democracy / The Dominant Language of 

Education / Critical Democracy / Pedagogy and Power / Marxism and Radical Education /       

Marxist Discourse / Ideology and Language / Transformative Intellectuals /                             

Schools of Education / Student Voice / Giroux’s Teaching Style / Giroux’s Educational Philosophy

Set Three:    Interviews
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Reading Guide Interviews

11.  Lech Witkowski: Travelling Pedagogies

Collaborative Work / The Basic Definition (Giroux’s) Idea of Pedagogy / People’s Reaction Towards 

the Notion of Radicalism or Criticism / How to Avoid Accusations of Being an Extremist / Struggle / 

Authoritarian Knowledge / Pedagogy Without Any Self-Criticism / Traditional Pedagogical Concerns 

/ Issues of Objectivity, Autonomy, and Consensus / Intellectual Work / What It Does / Science and 

Objectivity / The Ability to Imagine the “Not-Yet” / Individual Consciousness, Action and Promise of 

Solidarity in Struggle / Hard and Soft Notion of Oppression / Neoconservative and Neoliberal 

Streams of Pedagogy in America / Human Abilities / Culture / Curriculum / Canon / Popular Culture 

/ Language / The Concept of “Emancipatory Authority” / “Civic Courage” / “Public Sphere” / 

Transformative Intellectual / How to Teach Teachers / The Term of “Boarder” / “Boarder Pedagogy”

/ The Idea of “Crossing Borders” / The Concept of Homelessness / Giroux’s Teaching Style
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Reading Guide Language

12.  Henry  A.  Giroux- Language, Power, and Clarity or “Does Plain Prose Cheat”

Social Criticism / Feminist Theory / Literary Studies / Art Criticism / Postcolonial Analysis / Afro-

American Cultural Criticism / The Status Quo / Opaque Writing / Anti-Intellectualism in American 

Life / The Call for Clarity / The Politics of Clarity / “Utopian” Writing / The Attack on Language-

Conservatives- Liberal – Marxists / The Complicated Discourse / Vanguard Theories / Readability 

Theories / Curriculum Theorists and Attack on Critical Educators / Populist Elitism /  The Issue of 

Language Around a Politics of Difference / The Relationship Between Theory and Practice / The 

Public Debate About Curriculum Issues / Universal Standard / Populist Prose / An Objectively 

Verifiable Reality / The Reproductive Model and the Reproduction Thesis of the Curriculum Theorist 

/ Language and Its Revealing or Demystifying Function / A Language of Negotiation and Translation 

/ A Role of Theory Beyond the Task of Demystification / The Active Role of Language / Uses of 

Language to Generate New Theories and Point Alternative Territories of Investigation / Critical 

Public Cultures of Resistance and Political Practice / Questions of Validity, Verifiability, and 

Explanation / Language as Theoretical Discourse / An Emancipatory, Self-Reflective Notion of 

Theory as Resistance and Struggle / Theory Construction / Eurocentric Privileges /             

Language and Power / An Essentialist Notion of Clarity / Public Cultures of Resistance /                   

A Universal Standard of Literacy / Questions of Context / Neo-colonial Paranoia 

Set Four:    Giroux and Language
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Reading Guide Language

12.  Henry  A.  Giroux- Language, Power, and Clarity or “Does Plain Prose Cheat”

(cont’d)

Language as a Terrain of Contestation and Struggle / A Unified Single Standard of Writing and the 

Search for a Unified Identity, Politics, and Notion of Truth / Multiple Languages and Democratic 

Possibilities / Linguistic Diversity and Cultural Democracy / Oppositional Paradigms and New 

Languages / The Relationship Between Language and the Notion of Domination / The 

Homogenization and Standardization of Language in Mass Media, The School, and other Cultural 

Sites / An Audience and Audiences / One Public Sphere and a Number of Public Spheres / The 

Specificity of the Audience and Construction of a Language / An Effort to Redefine the Relationship 

Between Politics, Pedagogy, and Collective Struggle / Deepening and Extending Democracy and 

Social Justice in the Wider Society

Set Four:    Giroux and Language
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Reading Guide Critical Theory

13.  Barry Kanpol- Critical Theory and Critical Pedagogy

•Control • Critical Theory • Postmodernism • Democracy • Hegemony • Counter Hegemony •

Authoritarianism • Deviance • Resistance • Deskilling • Authority • Reskilling • Multiculturalism

• Traditional Empowerment • Critical Empowerment • Traditional Literacy • Critical Literacy • Individualism 

• Individuality • Negative Competition • Positive Competition

14. Henry A. Giroux - Teacher Education as Cultural Politics

•Power • Language • History • Culture • A Critical Pedagogy for the Classroom • The Primacy of Student 

Experience • Student Voice and the Public Sphere

Set Five:    Critical Theory of Education
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Reading Guide Teaching Style

15. Giroux in Disturbing Pleasure
16. Giroux in Border Crossing
17. Giroux in Pedagogy and the Politics of Hope

•Symbolic violence • An apparent contradiction that lies at the heart of teaching • The contradiction 

between being theoretically or politically accurate and pedagogically wrong at the same time • Creating

a safe space for students • Provide students with variety of texts • No endless lectures on the virtues of 

the working class • Concept of the political • How the operations of power and ideology work in schools •

The relationship between class, race, sexism • Issues concerning the state, the politics of representation 

and hip political correctness • Engaging in writing, talking, and reading a variety of texts • Summary of 

three things Giroux does in his teaching • Student voices

Set Six:    Giroux’s Teaching Style
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Reading Guide Other Writings

18. Henry A. Giroux - Cultural Studies and Youth: The Pedagogical Issues

•A Postmodern Generation of Youth • Modernist Version of Representation of Schooling • An Emerging 

Postmodern Discourse • The Electronic Media • Culture and Power • Knowledge and Authority                

• Learning and Experience • The Role of Teacher as Public Intellectual • Critical Pedagogy • Cultural 

Studies • Cultural Work

19. Henry A. Giroux - Critical Pedagogy and the Discourse of Cultural
Politics (Teacher and Students as Transformative Intellectuals

•Cultural Politics • Transformative Intellectuals • Pedagogy of Cultural Practice

20. Henry A. Giroux - Education and the Discourses of Production, Text
Analysis, and Lived Cultures

•Objective Conditions Within Which Schools Function: The State • The Workplace • Foundations             

• Publishing Companies • Other Political Interests

21. Henry A. Giroux - Liberal Discourse and Educational Practice

•Liberal Theory as the Ideology of Deprivation • Liberal Theory as the Pedagogy of Cordial Relations      

• Liberal Theory and the Pedagogy of Child Centeredness • Dominant Education Discourses

Set Seven:    Other Selected Writings Giroux
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Reading Guide Other Writings

22. Henry A. Giroux - Critical Pedagogy as a Form of Cultural Politics
•Critical Pedagogy and a Form of Cultural Politics (Paulo Freire and Mikhail Bakhtin) • A Pedagogy of 
Cultural Politics • Educational Practice and the Discourse of Production • Critical Pedagogy and the 
Discourse of Textual Analysis • Critical Pedagogy and the Discourse of Lived Cultures

23. Henry A. Giroux - Beyond Textual Critique: Developing a Notion of Culture and 
Political Struggle Informed by a Particular Language
•Cultural Democracy • Cultural Workers • Historical Memory • Representational Practices • Cultural 
Practice • Cultural Work • Pophetic Criticism • Language of Imagination

24. Henry A. Giroux - A Liberatory Theory of Border Pedagogy
•Difference • Voice • Politics • Democracy • Schools • Democratic Public Spheres • Critical Citizenship    •
The Struggle for Equality and Justice • Everyday Life • A Hierarchy of Struggles • A Politics of Solidarity •
Political Community • Postmodern Citizenship • Cultural Remapping as a form of Resistance • Dominant
Culture • Narratives, Languages, and Experiences for Boarder Crossing • Diverse Cultural Histories and 
Spaces • Identity • The Master Narrative • Borderlands • Sites • Critical Analysis, Experimentation,
Creativity and Possibility • Dominated and Subordinated Subjects • Dominant, Historical, Ideological, and 
Institutional Mechanisms • The Pedagogical Borderlands • Dual Sense of Power • Power and Authority       
• Teacher Authority • A Pedagogy of Affirmation • Various Structures of Meaning and Practice •
Establishing
Conditions of Learning • Reading Texts Oppositionally • Writing One’s Own Narratives • The Syntax of 
Learning and Behavior Outside of the Geography of Rationality and Reason • Making Ideological and 
Affective Investments in Narratives • Interaction of Meaning and Pleasure                                                    
• Restructuring the Curriculum • The Discourses of Cultural Studies
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25. Henry A. Giroux - A Notion of Border Pedagogy and Basic Elements
of Antiracist Pedagogy
•The Conservative Notion of Democracy • The Logic of the Market • The Ideology of Cultural Uninformative 
• Radical Democracy • Rethinking the Relations Between the Centers and the Margins of Power • The 
Basic Elements of An Antiracist Pedagogy • A Border Pedagogy of Postmodern Resistance • A Border 
Pedagogy and the Perspective of the Subject Positions • Forms of Authority Rooted in Democratic 
Interests and Emancipatory Social Relations • The Everyday Experience of Marginality and Oppositional 
and Transformative Consciousness Empowerment • Initiation into the Culture of Power • The Authority of 
White Dominant Culture • Egocentric Culture • A Postmodern Notion of Authority • The Circuits
of Power and Various Sites of Cultural Production • Role of Teachers to Fight Racism

26. Henry A. Giroux - A Critical Pedagogy
•The Relationship Between the Pedagogical and the Political Social Movement • Emancipatory Struggles 

and Social Transformations • Some Basic Principles • Meaning of Education • Critical Democracy • Critical 
Citizenship • Critical Pedagogy • Ethics • Difference • Need for a Language that Allows for Competing 
Solidarities and Political Vocabularies • Needs to Create New Forms of Knowledge • Breaking Down of 
Disciplinary Boundaries • The Reformulation of the Enlightenment Notion of Reason • Need a
Sense of Alternative • Need to Combine a Language of Critique and Possibility • Need to Develop a Theory 
of Educators and Cultural Workers as Transformative Intellectuals • Politics of Voice

27. Henry A. Giroux - A Language of Critique and Possibility
•A Language of Historical Perspective • The Language of Social Criticism • The Language of 

Remembrance • A Language of Critical Imagination
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28. Henry A. Giroux - Democracy
•Democracy is a Terrain of Struggle • Democracy as a Practice is Noisy and Agnostic • There Exists More 
Than One Conception of Social Justice and the Public Good • Preconditions for Democracy • Citizenship 
as a Postmodern Concept

29. Henry A. Giroux - Teachers as Cyborgs
•Improving Teacher Education • Developing Closer Links Between Schools of Education Faculty and 

Teachers in the Public Schools • Teachers and the Dominant Pedagogical Models • The Current Reform 
Movement • America 2000

30. Henry A. Giroux - Testing and the New Illiteracy
•America 2000 • Standards and Tests • A National Curriculum • National Testing and a Standardized 

Curriculum • Measuring Intelligence, Knowledge, and Skills • Tracking • The Discourse of Educational 
Change • Cultural Diversity • Disempowering and Deskilling Teachers • Accountability • Self-Identity, 
Culture, Power, and History • Cultural Democracy, Critical Citizenship, and Basic Human Rights • Training 
of Education Leaders in the Language of Management, Measurement, and Efficiency • Child Poverty, 
Unemployment, Illiteracy, Health Care, Sexism, and Racial Discrimination

31. Henry A. Giroux - The Difficulty of Difference
•Identity Politics • An Undifferentiated, Whole, Stable, and Autonomous Self • The Old Left of Orthodox 
Marxism • The New Left • The Discourses of Authenticity, Experience, and the Personal • Political 
Moralism • The Politics of Personal Location • The Danger of Essentialism and Separatism • A Politics of 
Representation
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32. Henry A. Giroux - An Emancipatory Theory of Leadership
•The Task of Creating a Public Language • Administrators and Teachers in Schools of Education and 
Leadership • Educating for Democracy • Schools as Democratic Public Spheres • Need to Create the 

Conditions and Safe Spaces for Teachers and Students
33. Henry A. Giroux - Pedagogical Authority and the Politics of the Popular
•Subject Positions of Students • A Dominant Eurocentric Assemblage of Liberal Humanism • The Film as a 
Mode of Writing and the Pedagogical Challenge

34. Henry A. Giroux - Reclaiming the Popular
•The Popular • The Popular and Reaffirming the Textual Authority • Humanistic Discourses and the 
Popular • The Risk of Colonizing the Popular • Cultural Workers • The Role of Educators • Significance of 
Having a Political Project • A Political Project

35. Henry A. Giroux - Toward a Pedagogy of Representation and Representational
Pedagogy
•Cultural Workers • The Politics of Representation • A Critical Pedagogy of Representation • A Critical 
Representational Pedagogy • Difference and Identity • Images, Sounds, and Texts • Photographic,
Aural, and Televisual Culture • Questions of Subjectivity, Power, and Politics

36. Henry A. Giroux - Modernism, Postmodernism, and Feminism
•The Theoretical Status and Political Viability of Various Postmodern Discourses • Debate Among Diverse 

Feminist Groups • Feminist Discourses Influenced by Postmodernism • A Theory and Practice of 
Transformative Feminism • Democratic Struggles • The Primacy of Social Criticism • Rejecting the 
Postmodern Emphasis on Erasing Human Agency • Asserting the Importance of Difference
• The Primacy of the Political • The Problematization of Gender Relations
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37. Henry A. Giroux - The Kids Aren’t Alright: Youth, Pedagogy, and Cultural Studies
•A Concept of Youth • Giroux’s Own Journey Through an Adult World

38. Henry A. Giroux - Ritualistic, Symbolic, and Hyper-Real Violence
•The Representation of Violence in Media Culture •Educators and Representational Violence • Analyzing 
Visual Violence • The Pedagogical Consequences of Ritualistic Violence • Representations of Violence 
and Representations of Race

39. Henry A. Giroux - Cultural Pedagogy and Children’s Culture
•Disney and Children’s Culture • How Cultural Workers, Educators, and Parents Engage Disney’s 
Influence of Children

40. Henry A. Giroux - Higher Education as a Public Sphere
•The Concept of the Public • Debates About Education • The University is a Major Public Sphere • The 
Role of the Progressive Cultural and Educational Workers • The Pedagogy of the Political Education           
• Meaning of a Political Education • A Politicizing Education • Public Intellectuals • Critical Educational 
Work • The Development of an Educational Policy • An Antiracist Struggle and the Relationship Between 
Schooling and National Identity • Educators and “Patriotic” Youth Culture • Educators and Media Culture •
Cultural Studies and Public Life • Cultural Studies and the Education of Citizens

41. Henry A. Giroux - Cultural Work and Radio Pedagogy
•Progressives and the Rise of Conservative Public Intellectuals • Public Intellectuals and Forms of Cultural 
Authority • Civic Life • Educational Workers, The Conservative Assault on Civic Culture and Resistance      
• Left Scholars as Public Intellectuals • The Concept of the Public Intellectuals in the United States • Black 
Intellectuals • A Model of the Populist Public Intellectual and the Right Wing •
The Pedagogical Value of Talk Radio as a Medium and Issues of Race and Youth
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42. Henry A. Giroux - The Politics of Standards
•”Political Correctness Debate” • The Canon • The “Other” • An Insistence on “Excellence” • The Defining 
Principle of Traditional Pedagogical Practice • The Conservatives and the Content of Traditional Education

43. Henry A. Giroux - Politics and Education
•The Relationship Between Authority and Teaching • What Counts as Legitimate Knowledge, Culture, 
History and Speech • The Conservative View of Knowledge • Politicized Teaching and Teaching Politics.

44. Henry A. Giroux - Cultural Studies and Youth: The Pedagogical Issues
•The Emergence of a Postmodern Generation of Youth • Advertisers and Market Research Analysts and 
Youth • Educators and the Need to Make the Pedagogical More Political • Modernist Versions
of Schooling • Popular Culture • The Emergence of the Electronic Media • The Effects of Emerging 
Postmodern Conditions on the Current Generation of Youth • The Field of Cultural Studies and Educators

45. Henry A. Giroux - Intellectual Vocations and Public Celebrities
•What it means for academics to have critical relationship to the public • The vocation of intellectual life •

Inserting the category of the political back into the vocation of intellectual life • Task of academics
is to weaken the boundaries between the disciplines and between the university and society • Interrogating 
how knowledge is produced, circulated, and applied • The test of social relevance • The public • The 
measure of the public intellectual • Defining public intellectual
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CHAPTER SIX

 Educational Context

 The Development of the Internship Model

 Critical Questions

 Classroom Management

 Engaging the RCIE (Reflective and 
Critical Internship Education) Model.
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THE REFLECTIVE AND CRITICAL

INTERNSHIP PROGRAM MODEL (THE RCIP MODEL)

 It is not easy for those of us involved in the internship program to examine our living in 

a critical sense because we take so much for granted. It is hard to uncover the nature of 

the forces that inhibit and constrain our actions. But if we want to commit ourselves to 

changing those conditions, then there are, we believe, five forms of actions we need to 

pursue with respect to our building up a reflective teacher internship program. In 

Figure 1 we propose the RCIP (Reflective and Critical Internship Program) Model for 

teacher education and outline these forms of action and some of their elements. They 

correspond to a series of questions we are using while building up the internship 

program.
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THE RCIP (REFLECTIVE AND CRITICAL INTERNSHIP  PROGRAM)

A MODEL FOR TEACHER EDUCATION

Amarjit. Singh, Clar. Doyle, Andrea Rose, William. Kennedy

Faculty of Education, Memorial University of Newfoundland

St. John's, Newfoundland, Canada   A1B 3X8

Bringing
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FIVE ACTIONS

 Describing/Contextualizing

 Bringing Cultural Capital

 Engaging

 Problematizing Dominant Practices and Discourse

 Functioning as Intellectuals and Cultural Workers

TEACHING INTERNSHIP
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DESCRIBING/CONTEXTUALIZING

 What is my context/case/situation/practice?

 Sites

 Institutions

 People and their actions (including one's own)

 Orientations (personal and of others)

 Non-significant issues (macro/micro)

 Including the elements of:

 Who?

 What?

 When?

TEACHING INTERNSHIP
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BRINGING CULTURAL CAPITAL

 What do different partners bring to the internship (theories, ideologies, practices, 
stereotypes prejudices, taken for granted realities)?

 What do supervisors bring to the internships?

 What do cooperative teachers bring to the internship?

 What do students bring to the internship?

 What does the internship program bring to the internship?

TEACHING INTERNSHIP
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ENGAGING

 How would I inform myself about the complexity of Engagement?

 Recognizing different voices

 Reflecting on the political and social nature of schooling

 Assessing of classroom actions which contribute to social change

 Empowering engagement with others

 Looking for windows or openings

 Reflecting in-action

 Preparing for sites

 Creating new sites through reflection and action - i.e., through praxis

 Infusing ideas and actions at appropriate times and sites during conversations with others

 Making one's own intentions public in reflection

 Clarifying one's own authority (avoiding silencing others, creating safe spaces for other's 
voices, enabling others to disclose their feelings, emotions and sentiments)

 Practicing the art of connecting social (macro) and personal (micro) levels of issues - i.e., 
indulging in the sociological imagination.
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PROBLEMATIZING DOMINANT PRACTICES AND 

DISCOURSES

 What practices are taken for granted in schools? 

 What are habitual ways of talking about ideas and practices during personal, 

professional and official conversations?

 Listening for what is not being said.

 Casting doubts on what is being said by questioning.

 Feeling uncertain about given regularities.

 Being aware that social reality (e.g., various practices in school, theories, concepts, 

policies) is created through using language in selected ways.

 Understanding social history of various theories, concepts and practices in vogue .
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FUNCTIONING AS INTELLECTUALS AND CULTURAL 
WORKERS

 How might I transform? How might I do things differently?

 Seeing the differences in being an educator and a trainer.

 Seeing pedagogy as a form of cultural and political production rather than simply 

involving the practices of knowledge and transmission of Skills.

 Understanding how pedagogy helps people to create and organize knowledge, 

desires, values and social practices.

 Understanding how the relationship between schooling, education, pedagogy and 

cultural practices are related to the dynamics of social Power.

 Having courage and hope to find ways to effect democratic changes

 Theorizing locally and producing knowledge and language of possibility.
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CRITICAL QUESTIONS

 There are many questions that call for the fuller development of a reflective

critical pedagogy. In interpreting and adapting the work of Giroux we raised

the following sets of questions.

TEACHING INTERNSHIP

462

Table of Contents



 What does it mean to be a reflective and transformative intellectual? 

 Can we voice our hope in the midst of the many political, economic and cultural difficulties we face today in 

the field of education? 

 Can we insist on the possibility of collectively constructing a viable reflective internship program in this 

province? 

 What are the necessary conditions for educating teacher interns to be intellectual or cultural workers? 

 How do other people participate in particular ways of life in schools in this province? 

 How are these ways of life produced and challenged?

 What forms of local theorizing are being done in this province? 

 What forms of knowledge do school cultures in this province legitimize and what forms do they disdain?

 What is the place of studying privileged discourses in education in the process of building a Reflective and 

Critical Internship Program? 

 In what ways is it possible for teacher interns to function as intellectuals and cultural workers?

TEACHING INTERNSHIP
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STRIVING FOR AUTHENTICITY

 In striving for authenticity, how do we as educators stand back from our own teaching and move 

beyond the mere execution of classroom skills and the delivery of discipline content? 

 If individual experience is negated, is it possible that the individual is silenced? 

 Can teaching interns be empowered to speak around these silences? 

 Can teaching interns be given authorship of their own work and life stories? 

 Can they develop a language of possibility that works against inherited dominant discourses? 

 How can we help teaching interns gain power so that they are able to function as teachers who 

challenge, arouse interests, instill confidence, coordinate achievement and encourage reflection?

 How can we encourage teaching interns to build new narratives rather than retell old narratives? 

 How can teachers who keep their own stories hidden expect students to value each other's 

stories?

TEACHING INTERNSHIP

464

Table of Contents



PRESENCE OF PAST HISTORIES

 What histories are in place before any learning is attempted? 

 What are the politics of cultural production and reproduction as far as the teacher intern is 
concerned? 

 What are the discrepancies between dominant versions of reality and the lived experience of 
subordinate groups? 

 How can teaching interns help break down some of the real barriers to transformative teaching 
and learning by opening fresh ways of going about the process of schooling? How can teaching 
interns learn to see and examine the ideology behind knowledge and culture? 

 How do teaching interns produce a critical dialogue that will aid in their own empowerment? 

 How can teaching interns become involved in both the conception and execution of schoolwork? 

 How can teaching interns appreciate the best dimensions of their own histories, experiences, and 
culture in a fashion that will help them to become transformative intellectuals?

 We believe that it is essential for us to affirm the voices of hope.
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RELATING TO THE WIDER EXPERIENCES OF SCHOOLS

 How does the teaching intern relate to the wider experiences of the school? 

 Does the teaching intern appreciate the values, beliefs, and attitudes at work in the given community? 

 How does the school reflect the economic, political, and cultural aspects of the society? 

 How can teaching interns get beyond the limitations and grind of everyday school life? 

 How must teaching interns see schooling in a way that allows for the pursuit of a reflective critical 

pedagogy? 

 How can teaching interns better appreciate that the culture of schooling is not simply a single, unified 

set of patterns?

 How can teaching interns realize their potential as agents for transformation?

 What are some of the concerns that underpin the need for a reflective, critical pedagogy? 

 How can teaching interns see schooling as part of a wider process of education? 

 How can subjectivity and experience be given a stronger stance in schooling.
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 What histories are in place before any learning is attempted? 

 What are the politics of cultural production and reproduction as far as the teacher intern is 

concerned? 

 What are the discrepancies between dominant versions of reality and the lived experience of 

subordinate groups? 

 How can teaching interns help break down some of the real barriers to transformative teaching and 

learning by opening fresh ways of going about the process of schooling? 

 How can teaching interns learn to see and examine the ideology behind knowledge and culture? 

 How do teaching interns produce a critical dialogue that will aid in their own empowerment?

 How can teaching interns become involved in both the conception and execution of schoolwork? 

 How can teaching interns appreciate the best dimensions of their own histories, experiences, and 

culture in a fashion that will help them to become transformative intellectuals?

CULTURAL AND SOCIAL CAPITAL
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BEING REFLECTIVE AND TRANSFORMATIVE 
INTELLECTUAL

 What does it mean to be a reflective and transformative intellectual? Can we voice 

our hope in the midst of many political, economic and cultural difficulties we face 

today in the field of education?

 Can we insist on the possibility of collectively constructing a viable reflective 

teaching internship program in this province?

 Can this program support sustainable and equitable social structure?
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POSSIBILITY OF FUNCTIONING AS INTELLECTUAL AND 
CULTURAL WORKERS

 What are the necessary conditions for educating teaching interns to be intellectual or 

cultural workers?

 How do other people participate in particular ways of life in schools in this province? 

 How are these ways of life produced and challenged? What forms of local theorizing are 

being done in this province?

 What forms of knowledge do school cultures in this province legitimize and what forms 

they disdain?

 What is the place of studying privileged discourses in education in the process of 

building a Reflective and Critical Internship Teaching Model? 

 In what ways is it possible for teaching interns to function as intellectuals and cultural 

workers?

TEACHING INTERNSHIP

469

Table of Contents



GIROUX’S WRITINGS, THE RCIT MODEL AND TRANSFORMING 
VOICES OF TEACHER INTERNS AND SECONDED TEACHER 
SUPERVISORS

 The development of this model draws upon a number of insights provided by Giroux 

in his massive work in the area of critical theory and pedagogy.

 Giroux’s work is not limited to only these areas. His analyses in connection with 

democracy, race, gender, class, history, identity, youth, media, modernization, post-

modernism, feminism, research, ethics, schooling, education, culture, global 

economy, politics and various other areas are essential for our teaching purposes. The 

RCIT Model is designed, in part, to help teachers integrate Giroux’s work in a 

relatively manageable manner for purposes of pedagogical practices. In addition to 

Giroux’s work we have drawn on the writings of many others who use several critical 

and reflective pedagogical categories to develop teacher education programs. 
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TRANSFORMING VOICES

 For example, we make use of concepts such as cultural capital, cultural worker, 

teachers as intellectuals, voice, transformation, problematizing, local theories, 

reflection, site, difference, culture, ideology, hidden curriculum, social and cultural 

production and reproduction, and social interaction. Our own pedagogical practices 

have been to effect some degree of transformation for the contexts in which we teach. 

We have focused on the use we make of our authority as teachers to direct this 

transformation in the creation of conditions that would lead to enhancement of 

democracy and public spheres. In building the RCIT Model, we have made extensive 

use of Giroux’s writings around the concepts of voice, pedagogical sites, teachers as 

intellectuals, and troubling of dominant discourses.  We have tried to document in 

our research the extent to which creating safe spaces for students to voice their 

concerns can lead to some degree of student empowerment and classroom 

organization. 
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TEACHER INTERNS’ VOICES

 “I am beginning to understand the relationships between the past and how it helps 

shape our future. New theories and studies help explain how our educational system 

is shaped by all views that groups and individuals in our society share” (Ken). 
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TEACHER INTERNS VOICES

 “I think this kind of reflective process is good for any [one] even for teachers that are 

teaching for ten years. But this makes it, when you have a meeting with your peers 

you feel freer to express your opinion because you know people can relate to it. 

Because, I mean when we had meetings about the discipline and teaching 

management in our workshops down in our school there were teachers there, some of 

them were really interested in knowing what others did, so we had that as a main 

thing. (George)”.
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TEACHER INTERNS’ VOICES

 Student found ways to explore and develop her own style of teaching. She said, “To a certain 

degree, at the beginning I was kind of doing what my cooperating teacher did. I wasn't doing 

what I wanted to do. I felt the need to be more creative” (Jan).
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SOME MORE QUESTIONS

 In pedagogical project we wish to explore teaching interns' own learning processes, 

values, beliefs, and attitudes. 

 How must teaching interns see schooling in a way that allows for the pursuit of a 

reflective, critical pedagogy? 

 How can teaching interns better appreciate the culture of schools? 

 The day is gone when we can approach the school as if it is simply a place for 
learning. Schools—the result of complex social, historical and cultural interactions—
can no longer operate as if they were gaping monoliths churning out objective 
information. Schools are living places, in all the complexity that implies. At a very 
early stage in their professionalism teaching interns are tossed into this tangled web 
very often with all the voices of dominant educational discourses ringing in their 
heads. Interns sometimes find themselves faced with conflicting settings.

 Bert tells of one such situation: “I suggested that we could get the students into 

smaller groups to work on things, and the teacher said, yes, but we'll put it off for a 

little while yet and we'll get you used to them in one way” (Bert).
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TEACHER INTERNS VOICES

 Well, I want to be the type of teacher that doesn't only teach but can learn, to be able 

to communicate with students in and out of class, because I don't think that what goes 

on in class is the only important thing. I think what happens outside of class is just as 

important. I want to be able to engage in conversation with the students, not so much 

on a personal level but on the factual level. I want them to be able to come to me if 

they have problems. I want them to know that I'm there, and I also want them to be 

there for me for support, if I need encouragement about a certain topic or something. 

I mean students can often do that and they can act as support for you as well and not 

just [you] for them (Susan).
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MORE QUESTIONS

 What are some of the concerns that underpin the need for a reflective critical pedagogy? 

 It seems that many of these concerns can be placed in the form of questions.

 Giroux claims that it is essential for us to question the social and cultural control that is 

operational in schools and that all educators, including teaching interns, must be aware of the 

wider social forces at work in schools. 

 Teaching interns can realize that the language, resources, and practices of schools are 

politically burdened. The challenge is to capitalize on the political nature of schooling so that 

teaching interns empower themselves to take control of their own growth and transformation. 

Teaching interns cannot do this until they understand how "human experiences are produced, 

contested, and legitimated within the dynamics of everyday classroom life" (2005b). 
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MORE QUESTIONS

 Aronowitz and Giroux claim that strategies need to be developed to identify, invigilate and 

overcome the patterns of domination built into schooling (1993).

 What are the politics of cultural production and reproduction as far as the teacher intern is 

concerned? 

 Teaching interns, because of the nature of their university course work, often act as if 
schooling is socially and politically neutral. Teaching interns need to be able to realize what is 
hidden in the knowledge they produce and reproduce. We know that education has the power 
to mystify itself and conceal its power relationships. It is easy to simply follow the curriculum 
and miss the more subtle messages going out to students.

 What are the discrepancies between dominant versions of reality and the lived experience of 

subordinate groups?

 Teaching interns need to examine their own teacher view of reality against the real lives of 

their students. Teaching interns and their students need to accept each other's reality and 

explore how knowledge can be produced from that acceptance. Schools must be seen as places 

where both teacher and student grow. 
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MORE QUESTIONS

 How can teaching interns see schooling as part of a wider process of education?

 How can subjectivity and experience be given a stronger stance within the discourse 

of schooling? 
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MORE QUESTIONS

 Teaching interns need to examine their own teacher view of reality against the real lives of 
their students. 

 Teaching interns and their students need to accept each other's reality and explore how 
knowledge can be produced from that acceptance. 

 Schools must be seen as places where both teacher and student grow. 

 How can teaching interns appreciate the best dimensions of their own histories, experiences, 
and culture in a fashion that will help them to become transformative intellectuals? 

 Teaching interns, like students generally, are often put in a position where their own histories 
are treated as incidental and their own experiences as unimportant. This is especially true in a 
school culture that puts so much emphasis on professional experience.

 When schooling becomes more instrumental, teaching interns are often removed from their 
grounding and treated as receivers of dominant discourses on educational attitudes, practices, 
and methodologies. There is a struggle for teaching interns to hold on to their authentic selves. 
Still, there is hope. 
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 Teaching interns, we believe, need to be able to speak their minds and share their 

circumstances in a relatively safe environment.  They can likewise examine their own voices 

as they relive and interrogate their classroom experiences. As teaching interns work through 

reflection they maneuver between transmission and transformation. They can set out the reality 

of content and skills as the raw material of transformation. The knowledge and skills can be 

used as transformative tools for teaching interns to probe their teaching and their own reality. 

One of the hardest things for teachers to do is to share the process of learning. All our 

professional training and thinking is grounded in the assumption that we, as teachers, are 

supposed to have knowledge; consequently, we are supposed to tell what we know.  Unless we 

work against this instinct to tell, our teaching will remain limited.
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 How can we help teaching interns gain that kind of power? 

 How can we encourage teaching interns to build new narratives rather than retell the old 

stories? 

 If we can put emphasis on building rather than retelling, on producing rather than reproducing, 

then there is the possibility of a critical pedagogy.

 We must encourage teaching interns to ask their own questions; questions which extend 

invitations to reflection. 

 It is important that the teacher educator and the teaching intern reflect together. 

TEACHING INTERNSHIP

482

Table of Contents



 It seems necessary to help teaching interns realize the authentic  value of their different 

lifestyles, cultural origins, or belief systems. All of these differences can help make up the 

reflective mosaic of a critical pedagogy.

 “We are in a system, where individually you relate to students one on one. After class you talk 

to them and get to know them. And, you let them know, how you are, how you are as a person, 

and they relate to that, too” (Bert).
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 How can teaching interns become involved in both the conception and execution of schoolwork?

 Teaching interns, like tenured teachers, must ask to do more than simply implement programs 

designed by others. The notion of separation of concept and execution represents an industrial 

ideology that does a great disservice to teachers, teaching interns, and students (Aronowitz and 

Giroux, 1993). Separation of concept and execution makes critical learning improbable. It is not 

easy for harried teaching interns to resist ready-made learning outcomes along with suggested 

projects and packaged students questions.

 “I think reflective skills are important. However, we need to have a knowledge base on which to 

reflect. In schools, students should be guided to learn and think for themselves” (Peter). 
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 Recognizing that one has the ability, the linguistic resources, and above all, the courage and 

confidence to theorize is another step in opening windows of possibility. “It is clear that we're 

all having trouble understanding what the authors of the various articles are saying. However, I 

think this is a positive thing because we are learning and helping each other understand the 

issues. As well, we're questioning and analyzing the ideas presented. We're not taking them at 

face value but rather, we are critically examining the articles that is, I think, the most important 

thing, or one of the most important things that we can learn to do as future teachers (Veronica).
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 The seconded teachers, for example, saw this reflective and critical teaching internship program as a 

site where they could genuinely contribute to the advancement of teacher education in this province.

 “I think the internship program is definitely one of the most important things that students do in 

becoming teachers” (Judy).

 “I'm going to say that in my view the active teacher who is seconded to be a supervisor might have 

the edge over the university professor who hasn't been in the classroom situation for some time”

(Patricia). 
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 The impetus to include classroom management as a key site in building the RCIT model came 

from our desire to address the practical needs of our teaching interns. These interns are fearful 

of management and discipline problems which they anticipate facing in today’s complex 

classroom situations. The voices of John, Susan and Mary represent the concerns of many 

teacher interns in this regard:

 “There are students who don’t always pay attention and I’m not totally confident in my ability 

to keep things under control” (John). 

 “Well, one of my biggest worries was discipline. Like if I could keep them under control 

(Susan). 

 “My biggest fear, I would say, was maintaining control of the classroom and getting up there 

and actually having them listen to me” (Mary).
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 To counter some of the concerns that we hear we have asked ourselves the following 

questions:

 What can teacher internship programs, co-operating teachers and internship supervisors do to 

enable teacher interns to feel confident in managing classrooms during their internship 

semester in schools?

 What can the teacher interns do to empower themselves so as to (a) produce their own 

strategies and "philosophies" of discipline and education, (b) manage classroom problems, and 

(c) overcome fear related to discipline and control in classrooms? 

 What are the various strategies suggested by researchers that teacher interns might use for 

effective classroom management?
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 Our focus here is on the fear the teacher interns had about classroom management.

 At various reflective sites we were able to encourage teacher interns to voice their concerns 

about classroom management with us, as their supervisors. 

 We were also able to make these reflective sites safe enough for them to share their stories 

with the other teacher interns.

 Below we provide a sample of teacher interns‘ voices that illustrate their concerns and fears 

about classroom management/ discipline/ control during the internship program. 
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 “There are students  who don't always pay attention and I'm not totally confident in my ability 
to keep things under control” (Joyce). “And you're going to encounter discipline problems. 
This is what I expected and that's exactly what I saw. I had no illusions, really, that were 
shattered by this internship experience” (Morgan).

 Typically, teaching interns voiced their concerns about the junior high students in a fearful 
manner. They often thought children in grade seven, eight and nine created more classroom 
management problems and dealing with them was the worst experience. The concern of one 
intern provides a clear representation of the views of a substantial number of teaching interns:

 “My first fear was that I would be put in a junior high school where I would be teaching a 
wide variety of subjects, many of which I have very little idea about, and to have to face the 
discipline problems” (Jeff). 

 The interns were most interested in learning the techniques of classroom management from 
other teachers in their respective schools. They also thought that the internship program 
offered them a unique opportunity to learn about classroom management techniques. 
Typically, they voiced their concern about how to sharpen their skills to control the children in 
the classroom in the following way:

 “Oh, well, you have to learn a number of classroom management skills. You have to learn 
how to handle certain situations with individual students that may be disruptive or may not be 
working to your particular teaching strategy” (Maria).
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 The teaching interns lamented that they were not adequately prepared at the university to deal 
with problems related to classroom management. Consequently, they felt they had to look 
somewhere else for help. Frequently, they thought of seeking help from their cooperating 
teachers or from other experts who conducted seminars, conferences and workshop on the 
topic of classroom management. The teaching interns voiced their concern about the lack of 
preparation at the university in the following typical ways:

 “That's I think one thing you have to learn in this internship. I think university is, like I said, 
too idealistic, to many theories and you just got to come back to the practical” (Jayna). 

 They also expressed their dependence on cooperating teachers to learn about classroom 
management in the following typical voices: “My cooperating teacher sometimes came down 
on me. I know I have to come up with different ways to control the class and to exert 
discipline, not in the negative sense of the word but in a positive sense” (Scott).
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 At various reflective sites we encouraged the teacher interns to reflect  on the issues related to 

classroom management. It was through self-reflection that the teaching interns grappled and 

struggled to make sense of their actions in regards to various reflective sites we encouraged the 

teacher interns to reflect on classroom management. The following voices of interns illustrate 

the struggle:

 “I used to take the student behavior personally and if someone was doing too much talking and 

wouldn't listen to me, then I took that personally. And I had to learn to separate my anger from, 

you know, from. Well, I had to stop being angry. You know what I mean? And if I was to 

appear angry, then I had to , you know. I had to learn to appear angry without being angry, put 

that face and. I found that a little bit tough, to do. And there were times when I became 

frustrated with. with the class if the weren't getting what I was saying. And so, I don't know if I 

would classify myself as angry in that situation, but I had to deal with the frustration and be 

calm and. and not. you know, have patience (Morley).”
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 Through reflection and local theorizing, using their own material for story telling, the interns were 

able to take over the authorship and ownership for producing their own classroom management 

techniques. They were able to practice reflection-in-action and thus produce their own classroom 

culture conducive to classroom management to some degree of success.

 “I know for next class already that I think I'll, I will be a little less anxious because it was my first 

class. I'll slow down and I will write neater on the board, so there's something I've learned already. 

I will try to interact more, I think, ask them more questions, because the one thing I've learned 

already about classroom management is that you never assume that they know everything. I mean 

it may seem simple to you or I, but my God, simple words may just blow them away. You know, 

simple concepts will blow them away. (Zac)
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 Part of our overt agenda from the beginning has been to give voice to the teaching interns with 

whom we work. At this point it is helpful to hear the voices of interns. Listening to the voices 

of teacher interns and cooperating teachers will give us some idea about what sort of cultural 

work gets produced when we are engaged with the RCIT model. The following sections offer a 

small sampling of their voiced reflection. The names we use are fictitious. For the purposes of 

this chapter we address the following issues:  the importance of the internship;  the value of 

reflective sessions;  creating one's own teacher identity;  being aware of complex issues;  

transformation,  and finally we present the voices of seconded teachers.

TEACHING INTERNSHIP

494

Table of Contents



 The Importance of the Internship

 “It [internship] couldn't have come at a better time. It was a chance to see theory in 

practice. Sometimes the theory is true, and sometimes you see the theory is not true at 

all” (George). 

 The Value of Reflective Sessions

 “This is like a process of brainstorming. Like doing something in class and going home 
and writing about it; reflecting on it yourself, well that's great, that's one thing. But it's 
not the same as hearing everyone else reflect on it. And I really can't see – having 
survived a lot of things - like you said, things that have worked and I have tried. You 
said things that haven't worked and then I've known maybe a suggestion of how to get 
through them. So I think this is excellent and I really feel bad for students that didn't 
take part (Mark).”
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 “I think this kind of reflective process is good for any [one], even for teachers that are 
teaching for ten years. But this makes it, when you have a meeting with your peers you 
feel more free to stress your opinion because you know people can relate to it. Because, I 
mean when we had meetings about the discipline and teaching management in our 
workshops down in our school, there were teachers there, some of them were really 
interested in knowing what others did, so we had that as a main thing (Melanie).”

 “I found the seminars to be really helpful. If I didn't have those, I would not have thought 
about things too much. Even trying to get my thoughts together before the seminars was 
really helpful. The questions that other people came up with and the differing points of 
view broadened my own point of view. I find that if I just write [journal] it doesn't help 
that much. It's better for me if I can talk about it to someone and sometimes even better if 
they disagree so I can get a wider view on it (Hank)”
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 “Overall, I found the seminars facilitated the internship 100%. You get to see other 

people's opinions. And I've tried them, and they worked. I don't know how other people 

feel about this, reflecting in your journal. Now I'm terrible at this. I find it really difficult, 

and l find this [reflective] process here is much better for me personally, maybe this is 

kind of personal . . . you have something else and you still discuss and reflect. So for me 

personally I find this really helpful. If I only had the journal, it wouldn't have been half as 

effective (Maria)”

 “With regard to the reflective and interactive journal writing, another intern discussed his 

own use of the journal as a means of basic organization and as a means for critical 

examination, analysis, reflection, and problem solving: It [journal writing] really helped. 

It's not until you have to articulate something or write it down that you have to clear your 

thoughts. And nothing forces you to organize your thoughts more than having to write 

them on paper, day to day, over a month or a semester. It's a way to look at problems, 

ideas, and other areas to work out (Jerry).”
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 Creating One's Own Teacher Identity

 Of course there are inherent difficulties and limitations built into the internship experience in terms 

of interns having to work within the parameters of another teacher's classroom and general school 

environment. This intern found ways to explore and develop her own style of teaching. She said: 

“To a certain degree, at the beginning, I was kind of doing what my cooperating teacher did. I 

wasn't doing what I wanted to do. I felt the need to be more creative (Jan).”

 Another intern indicated awareness that her cooperating teacher had developed a successful 

teaching style that was unique to her goals philosophy, and personality. The intern acknowledged 

also that her own practice would have to be a different one; that is, one built upon her own personal 

and professional skills and knowledge: “I found my cooperating teacher a bit intimidating. For 

what she does and the way she thinks, she does an excellent job. Even if your way is different”

(Sandra).

TEACHING INTERNSHIP

498

Table of Contents



Being Aware of Complex Issues

 Often interns feel they have little chance of remedying a situation that is related to complex issues 
of social class, cultural background, and the institutional biases of schooling. Nonetheless, interns 
are often critically aware of these complex issues and realize how teaching fits into the total 
process. Interns sometimes find themselves faced with conflicting settings, but seems to have 
developed their own directions.

 The following comments from three interns make the point that they are learning from their own 
work:  “A good teacher is not only well-prepared but understands the individual student and sees 
[him/her] as a fellow human being. She lets everyone feel some degree of success (Denis).”

 “I want them to say they learned from me and me from them . . . and they will remember being 
here with me. In a way it's scary, but I want to have a positive influence on them and their future 
(Joan).”

 “Yes, I have grown. Through interaction with others I found myself with more confidence. I look 
at students differently, with a little more compassion. That is good for them and me. I have found 
through interaction that I do care very deeply. I found myself wondering why students were or 
were not doing so well at midnight. So I think I have benefited from them more than they have 
from this experience (John).”
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 Transformation

 Toward the development of productive and transformative practice, some interns expressed 
understanding concerning the importance of getting beyond the notion of reproductive teaching; 
that is, merely passing on knowledge or transmitting it to students. Sandra and Hank 
demonstrated an awareness of the importance of the human agency in the teaching/learning 
process: “I hope that I have an interest in people, more so probably than in just teaching to pass 
on information (Sandra).”

 “I see teaching as being the most important job in society today. You teach them [students] and 
you have to prepare them for life no matter what they are going to be. You get a chance to make 
a difference. I think you can really make a difference (Hank).”
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 Language of Possibility

 One statement made in a written journal entry at the end of the internship program 

indicates the development of a language of possibility for Judy , as well as recognition of 

the need for ongoing critical examination, reflection, and analysis in the processes of 

decision-making and problem-solving. This intern's indication of readiness for dealing 

with the issues of resistance and change may well lead to a productivity and 

transformative practice. She stated: “As I look forward to working in my own school, I 

hope that I can make certain changes that I feel need to be made, and that these changes 

are positive for everyone. I hope I never maintain or accept the status quo if I feel it is 

unacceptable” (Judy).
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 The Voices of the Seconded Teachers

 Here we describe the results of our collaborations with seconded teachers. These are 
experienced teachers who have been hired by the university for a period of time to work with 
interns. In our reflective sessions with seconded teachers we focused primarily on listening to 
their assessment of the unfolding nature of teacher education generally and the teacher 
internship program in particular.  It is clear from our conversations that supervising teachers and 
cooperating teachers perceive the internship experience to be a significant element in the 
professional and personal development of all parties involved in teacher education. Here are 
some typical statements: “I think it's invaluable to any intern to get some practical experience 
before they launch off on their own careers on their own. Because they do develop some idea of 
what it takes to plan and I mean what it takes to deal with classroom management, what it takes 
to deliver a lesson, what it takes to evaluate homework and to evaluate exams and so on. This is 
all practical experience and the advantage of doing it through an internship is that if they make 
mistakes there's two or three people available to help bail them out. There's the cooperating 
teacher and there's the university supervisor (Dorothy).”
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 Voices of the Seconded Teacher Continued

 Generally, these experienced teachers recognize their contribution to the continuing development 

of the internship program. For example, Matt said: “Well, I think the internship program is 

definitely one of the most important things that students do in becoming teachers. I worked on this 

last year with six teachers and at that time, we did really put a lot of thought into how we felt the 

internship program could be developed, you know, in the way that it would suit the schools and the 

teachers and the interns best (Matt).” The seconded teacher strongly that they have something very 

special to offer in the form of skills and competencies that the university-based 

professor/supervisors and the cooperative teachers, may not be able to offer. They believe they 

bring a unique perspective from their teaching experiences in the school system.
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 The following quotes from seconded teachers typically represent this type of perception: “I 

think the very nature of the two experiences [teacher vs. professor] makes the difference and I'm 

going to say that my view is that the active teacher who is seconded, to be a supervisor might 

have the edge over the university professor who hasn't been in the classroom situation for some 

time. I feel very strongly about that as a matter of fact (David).”

 “These [seconded teachers] are the people who know where it is at. These are people who are 

not at arm's lengths from the education of children in whatever level you're talking about. They 

haven't been distanced from it and therefore they know exactly what you talk about when you 

talk about the stress of having somebody in your class who may be a behavior problem 

(Barbara).”
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 Voices of the Seconded Teacher Continued

 To summarize briefly, the seconded teacher seemed to believe they were selected as 
internship supervisors because in the eyes of their school boards they were the most 
effective teachers, a "model" or "master teacher", in terms of personal and professional 
abilities and competencies. They were the best-suited teachers to carry out the role of 
supervising interns at the university level. They also felt ethically responsible to correct 
what they perceive to be weakness in the pre-service programs offered to students in the 
university. 

 Here are some statements that typify this perception: It's nice to be recognized for your 
contribution and they can look at you and say you're good, you're a very effective teacher. 
You've been involved in many aspects of with our board and here's a little bonus for you. 
We're giving you four months in at the university. Again the staff looks at it as status to 
know that you're going in there, you've gotten this opportunity, you're working at the 
university. All these things mean a lot to other people on staff (Pam).”
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 Voices of the Seconded Teacher Continued

 “I'm going to assume that when a teacher is seconded to become supervisor of interns that he has 

been selected very carefully and that he's reputable (Dan).”

 “I would suggest that if you ask six people for a description of a good teacher you might get six 

different answers. And then I might suggest that the good teacher might fit into all six categories. 

He might be all six of these. I'm not sure if you know when you ask an individual what does a 

good teacher do, if they listed down all of the characteristics of the good teacher. If each of the 

staff members and let's suppose there were ten staff members involved, and if they listed all of 

the characteristics of good teacher then I believe you would have some common things but if you 

asked them for one or two, you might find that they'd all give you different ones (Debbie).”
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 Voices of the Seconded Teacher Continued

 Some seconded teachers envisioned that their experience gained through the role of 

seconded teachers would have an impact on their future practice and ongoing professional 

development. These comments reflect some of their ideas in this regard: “I'm going back 

to a classroom when I finish this job in April, and I'm going back with some good ideas. 

I'm going back with some new combinations of pieces of literature  that I have never put 

together before, some new insights. I think I'm going back a little bit revived. I believe, 

too, when the school board selected me, or when my principal selected me, they may have 

had that in mind. It's not exactly been retraining, but I think it has been a source of 

revitalization and so it's been good for me, and I hope it's been good for my interns. (Jo).

TEACHING INTERNSHIP

507

Table of Contents



TEACHING GIROUX

 It is plain to see what part Henry Giroux had in developing this pedagogy. In many ways we 

have mapped a journey where we started off reading Henry Giroux in a way that would enliven 

our own learning, and that in turn seeped into our teaching, which is often reflected in what our 

students and colleagues think, say and write.
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Henry Armand Giroux was born September 18, 1943, in Providence, 
Rhode Island, the son of Armand and Alice Giroux.

Giroux received his Doctorate from Carnegie-Mellon in 1977. He 
then became professor of education at Boston University from 1977 
to 1983. In 1983 he became professor of education and renowned 
scholar in residence at Miami University in Oxford, Ohio where he 
also served as Director at the Center for Education and Cultural
Studies. He moved to Penn State University where he took up the 
Waterbury Chair Professorship at Penn State University from 1992 to 
May 2004. He also served as the Director of the Waterbury Forum in 
Education and Cultural Studies. He moved to McMaster University in 
May 2004, where he currently holds the Global Television Network
Chair in English and Cultural Studies.

His research focuses on cultural studies, youth, democratic theory, 
public education, and politics of higher education. He is a most
prolific writer with forty-three books, three hundred and twenty 
journal articles, one hundred seventy nine book chapters, nine edited 
books, four monographs and seven special issue edited journals. His 
most recent book is Youth in a Suspect Society: Democracy or 
Disposability.

Dr. Giroux is the father of three sons and currently lives in Hamilton, 
Ontario, Canada with his wife, Dr. Susan Searls Giroux.


